Research Poster










The impact of high school leadership experience 
and its relationship to collegiate involvement

Sarah Striegel
422 Maple Haden
Ames, IA 50013
(641) 634-2480
sarahstr@iastate.edu

Dr. Elizabeth Foreman
0020 Curtiss Hall
Ames, IA 50011
(515) 294 – 4548
bforeman@iastate.edu

Dr. Michael Retallick
206 Curtiss Hall
Ames, IA 50011
(515) 294 – 4810
msr@iastate.edu


[bookmark: _GoBack]The impact of high school leadership experience and its relationship to collegiate involvement

Introduction/Need for Research
Local governments and community organizations are faced with the challenges of changing demographics and the changing nature of the problems they are being asked to address (Astin & Astin, 2000).  Local leadership is needed to build vibrant, resilient communities with diverse employment opportunities, skilled workers, high levels of educational attainment, and broad career aspirations in youth and adults and agricultural education, at the secondary and post-secondary levels, is uniquely positioned to provide students with leadership education to help meet these challenges (Doerfert, 2011). High schools have had a history of providing leadership programming (Morgan, Fuhrman, King, Flanders, & Rudd, 2013). Rosch and Coers (2013) stressed the importance of leadership education at the collegiate level, specifically in colleges of agriculture “As both future educators of agricultural students and contributors to the agricultural industry as a whole, colleges of agriculture play an important role in preparing students to take on these leadership roles” (p. 83). 

Conceptual Framework
The college leadership development model (Foreman and Retallick, 2012) provided the conceptual framework for this study. The model illustrates the influence pre-collegiate and collegiate characteristics and experiences have on the impact of leadership development outcomes. The pre-collegiate experiences and collegiate sections of this model were the focus of this study. 
 
Methodology
The purpose of this study was to explore college students’ high school participation and those experiences impact on collegiate leadership experiences. Three objectives guided the study: 1) Describe high school student involvement; 2) Describe college-level student involvement; 3) Determine the relationship between high school and college involvement. 

Traditional-age undergraduate college students in the [Ag College at a Midwestern State University] were surveyed (N=4375), using a web-based questionnaire, consisting of researcher-designed questions.  Students were asked to indicate high school and collegiate clubs and organizations in which they participated, the number of years in which a student had participated (i.e., 1 = 1 year, 2 = 2 years, 3 = 3 years, 4 = 4+ years), as well as their highest level of involvement (i.e., 1 = member, 2 = committee or project chair, 3 = officer, 4 = president, and 5 = state or national leadership).  A panel of professionals was consulted to establish validity.  Dillman’s (2004) five-step data collection approach was used, resulting in 1055 useable responses (24%).

Descriptive statistics were used to describe high school and college involvement.  To determine the relationship, an involvement index was calculated by adding the years of involvement and highest level of involvement together for both high school and college involvement.  High school involvement index was categorized into four levels and used as the independent variable for ANOVA to examine the relationship between the degree of involvement in high school and the degree of involvement in college.

Results/Findings
Of respondents who completed the survey, 397 (37.6%) of them were males and 658 (62.4%) were females.  Eight-hundred and fifty-two (80.8%) entered the university direct from high school and 203 (19.2%) entered as transfer students. More freshmen completed the survey (352 students, 33.4%) than did sophomores (255 students, 24.2%), juniors (212 students, 20.1%), or seniors (236 students, 22.4%).

Students in the college were involved in a variety of pre-collegiate extra-curricular activities.  In fact, 95% (n = 1006) of them reported being involved in some kind of extra-curricular activity, with athletics being the most common (n = 821, 77%). Fifty-three percent (n = 564) of students reported being involved in National Honor Society, 49% (n = 520) were in music, 45% (n = 480) were in FFA, and 41% (n = 439) were in 4-H.  

Students maintained a high involvement level in college.  Over 90% (n = 950) of respondents indicated they were involved in extra-curricular activities while in college.  Students were most likely to be involved in curricular organizations (68.2%), followed by social/recreational (38.5%), and university-level organizations (21.2%).  ANOVA results showed that students with the highest level of activity in high school were more likely to be the most involved in college (F(3,1051) = 51.15, p = .000). 

Conclusions/Implications/Recommendations/Impact on profession
Students in [Ag College at a Midwestern State University] are highly involved in both pre-collegiate and collegiate leadership experiences.  At the high school level, students are highly involved in athletic, academic (e.g., NHS) and fine art activities (e.g., music) and, when they enter college, their focus shifts to curricular organizations and activities.  Such a shift seems logical as students shift from a broad, general education in high school to a slightly more focused collegiate education that is driven by the requirements of their major and, in general, career aspirations. 
Research would indicate and most college faculty and staff stress the value of college involvement beyond just attending class because of its impact on retention (Jenson, 2011; Tinto, 1987 & 1993), persistence (Bean, 2005; Reason, 2009), and personal skill development (Astin & Astin, 2000; Kuh, 1995).  Furthermore, there is agreement that students come to college with a set of existing experiences, attitudes and behaviors (Bean & Eaton, 2000; Foreman & Retallick, 2012). This study provides empirical evidence that students who are involved in high school activities go on to be just as involved in college. The findings also suggest that, while college involvement is what is important and valued for many reasons, what students do before entering college may have a significant impact on their collegiate involvement.  
These findings have implications for high schools and colleges.  Both high school and college officials as well as parents should encourage and reward students who become actively involved in high school because those behaviors will continue into their college experience. The leadership involvement habits and behaviors of students in high school seem to transfer to college.  Most importantly, these results suggest that, if we want local leadership to build vibrant, resilient communities as espoused on the AAAE Research Agenda (Doerfert, 2011), it starts locally with the investment in and involvement of students in high school activities. 
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