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Why teach? The Value of “Planting the Seed”
Introduction
The attrition of agriculture teachers has resulted in a nationwide shortage of agriculture teachers (Kantrovich, 2010). In an attempt to bring more individuals into the teaching profession, numerous recruitment efforts have been attempted; however, the concern does not seem to be dissipating. Previous research is limited in determining the initial factors which influence an individual’s decision to pursue a career as an agricultural teacher. Thus, it is essential to learn more about what motivates individuals to enter the field of teaching agriculture.
 
Conceptual Framework / Literature Review
In the general determination of a future career, internal and external motivators greatly influence career choice (Krumboltz, Mitchell, and Jones, 1976). Specifically in a career as a teacher, the combination of altruistic, intrinsic, and extrinsic motivations combine to impact a person’s decision to teach (Thomson, Turner, Nietfeld, 2012; Watt and Richardson, 2008). As described in research conducted by Harms and Knobloch (2005) on career and technical education teachers and agricultural education teachers, career choice is partially determined by a combination of self-actualization (Maslow, 1954), self-efficacy (Bandura, 1997), and transformational leadership (Bass, 1985). More specifically, self-actualization in Maslow’s hierarchy of needs most directly relates to self-actualizing experiences during career preparation; whereas a positive career-related experience or event may increase the individual’s motivation to pursue a career in that specific field (Harms & Knobloch, 2005). Furthermore, an individual who has experienced success and believes they can be successful in a chosen field of study will have increased self-efficacy and a belief in their own ability to succeed.

Methodology
The purpose of this phenomenological study was to explore factors which may have influenced preservice teachers’ decision to pursue a career as an agricultural education teacher. The target population for this study was students (i.e., preservice teachers) who completed 25 or more hours of their first field experience for the agricultural education teacher preparation program. Six students participated, consisting of three females and three males. Participants came from varying demographic backgrounds and experiences, which included variations in FFA experiences (i.e., very active as a former state FFA officer and national officer candidate to students with no FFA experience) and variations in home experiences and backgrounds (i.e., urban/metropolitan, rural, and traditional farm experiences). 
The participants (N = 6) were a purposeful and accessible sample of preservice teachers. Each individual participated in a 30-45 minute individual interview. The interviews were conducted midway through the spring semester after students completed 25 or more hours with an early field experience teacher and school. During the interview process, participants were asked to reflect on the reasons they chose to pursue a career as a teacher.
Researchers used a pragmatist methodological approach to develop the interview questions. All interview transcriptions were coded for emerging themes based on research questions.  Transcriptions of interviews, direct quotes, peer debriefing, and detailed descriptions of the interview participants helped confirm the credibility, dependability, and transferability of the emerging themes. Although the researchers attempted to subjectively analyze the data, the findings of the study are limited due to interpretation and bias from the researchers’ views and interpretations. As former secondary agricultural education teachers and current university educators, researchers drew upon prior experiences to interpret participants’ responses. 

Results/Findings
The analysis identified three themes relevant to influencers on each student’s decision to pursue a career as a teacher. Those three themes were: previous experiences, the “feeling” they received from teaching experiences, and the inspiration from others to become a teacher.
Previous experiences. Participants in the study referenced previous successful experiences of conducting workshops, tutoring peers or younger students, or helping siblings with homework which helped instill a sense of pride and success. These influential moments were frequently connected to a feeling of accomplishment, joy and the realization of a future career as a teacher. One participant stated:
I wanted to be a teacher probably in that late elementary school, early middle-school period. I didn’t know really what I wanted to teach, but I knew that I liked being in school. I liked …helping other kids learn things and I was always getting asked to help so-and-so help figure this concept out…I had little sisters – so I’d help them with their homework and I was like ‘this is something that I’m decent at and I kind of enjoy doing’.
The “feeling” they received from teaching experiences. Many participants talked about the “feeling” they had from working with others or when individuals they helped through tutoring or other experiences were able to succeed because of the work he or she performed with that individual. One of the participants explained about her teaching experience, “I could tell the difference between the feelings I got between doing one thing versus the other….I realized I just need to [teach]. I won’t be fulfilled unless I do so.”
Inspiration of others to become a teacher. Perhaps the most recurring theme which continued to surface was students’ recognition of the inspiration they received from others to pursue a teaching career. Frequently, many of the students recalled moments when others would tell them, “I could see you being a teacher”, or “I could see you being a coach”. During conversation, one student referenced the impact of a former teacher whom he greatly respected. “[I think] he saw it in me before I even accepted it or realized it…I didn’t realize that’s what I wanted to do.” 

Conclusions and Recommendations for Future Research
Consistent with previous literature, the impact of successful prior experiences, the “feeling” an individual receives from helping others, and the positive influence of other people impact a person’s decision to pursue a specific career path (Bandura, 1986; Fischman, Schutte, Solomon, & Lam, 2001; Harms & Knobloch, 2005; Krumboltz, Mitchell, & Jones, 1976; Lent, Brown, & Hackett, 2002). This research reinforces the importance of “planting the seed”. Parents, teachers, and other adults have a strong influence on an individual’s decision to choose a career as a teacher. Recruiting more teachers to the profession begins with “planting the seed” to instill in young people the consideration of a career as a teacher, the importance of the profession, and the impact they can have on other people. From there, experiences should be provided that foster a desire to teach. It is recommended that continued research be conducted with a larger sample of students, perhaps at varying levels in their academic progress, to further the understanding of factors which influence individuals to teach.
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