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Introduction/conceptual framework
[bookmark: _GoBack]
Agricultural education has always been a practical option for high school students regardless of their race, ethnicity, mental, or physical ability. From non-traditional students to students with disabilities, agricultural education teachers have always been charged with ensuring academic success to a diverse group of students. Although many have had success in these endeavors, research findings indicates that agricultural education teachers still desire adequate assistance in working with diverse populations (Johnson, Wilson, Flowers, & Croom, 2012; LaVergne, Jones, Larke, & Elbert, 2012; Talbert & Edwin, 2008). Because of their roles in the success of these individuals, ensuing that agricultural education teachers are prepared to function effectively in 21st century classrooms continues to remain important. As LaVergne, Jones, Larke, & Elbert (2012) state: “teachers of agricultural education must be prepared in terms of philosophy, pedagogy, and curriculum to embrace the complexities of an increasingly diverse student population, and actively work on preparing this population for a positive matriculation in agricultural education programs” (p.47).

The conceptual framework that guided this research was based upon LaVergne’s (2008) Diversity Inclusive program model. LaVergne proposes that a diversity inclusive program is where multicultural education, inclusion, and culturally responsive teaching take place.  Teachers and programs that are diversity inclusive have positive perceptions about (a) the benefits of diversity inclusion; (b) understanding that, because of past perceptions, pre-existing barriers may be reasons why students of color and students with disabilities are underrepresented, and (c) having an awareness of possible solutions to increase underrepresented group participation. The researcher also calls for individuals to constantly seek strategies and solutions to increase underrepresented-group participation while becoming supporters of those who understand that, successful agricultural education programs will be determined by how prepared individuals are in teaching diverse populations (LaVergne, 2008).

Purpose and Objective

The purpose of this study was to describe the perceived needs of Kentucky, Maryland, Ohio, Pennsylvania, Virginia, and West Virginia agricultural education teachers regarding classroom diversity and inclusion. Specifically, the objective was to describe the extent to which these agricultural education teachers desired information regarding the inclusion of students of color and students with disabilities within their programs. 

Methodology

This study utilized descriptive explanatory research. Survey research methods were implemented to gather information to describe high school agricultural education teachers’ perceptions regarding classroom diversity and inclusion. The population examined in this study was high school agricultural education teachers in Kentucky, Maryland, Ohio, Pennsylvania, Virginia, and West Virginia during the 2011-2012 school year (N = 1441). The sampling frames used were the 2011-2012 agricultural teacher directories as provided by each state’s agricultural education supervisor. This list is updated annually and serves as the most exhaustive list of agricultural educators for each state. 

The questionnaire was developed by the researchers with some questions being modeled after the LaVergne (2008) study on Texas agricultural education teachers regarding diversity inclusion in high school agricultural education programs. Survey implementation and data collection methods followed Dillman’s (2009) Tailored Designed Method. A panel of experts with expertise in diversity and inclusion established content and face validity. Non-response error was addresses by comparing early respondents to late respondents on key demographic variables. No statistically significant differences were found between the two groups. Four hundred and thirty three agricultural teachers responded for a 30% response rate. 

Findings

Nine statements were presented to respondents concerning their perceived diversity and inclusion needs as it relates to students of color and students with disabilities in agricultural education programs. A majority (79.6%) of the respondents strongly agreed or agreed to the statement: “I need more teaching strategies to use with English as a Second Language (ESL) students”. Similarly, a majority (76.3%) of respondents strongly agreed or agreed to the statement: “I would like more information about customs and tradition of students from different cultural backgrounds”, while 73% of respondents strongly agreed or agreed to the statement: “I need more information on customs and traditions of students from different racial/ethnic backgrounds”. Concerning students with disabilities, 72.5% of respondents strongly agreed or agreed that more information is needed of the different types of students with disabilities. In addition, 72% of respondents strongly agreed or agreed to the statement: “I need more information on teaching techniques to use with students with disabilities within my classroom”.  Contrariwise, a majority (58.5%) of the respondents strongly disagreed or disagreed to the statement: “I need more information understanding student Individualized Educational Plans”.

Conclusions/Implications

Based on the results, the individualized statements that make-up the perceived needs of  agricultural education teachers regarding diversity and inclusion within their classrooms appears to support previous research indicating that these individuals must continue to become diverse in their roles as educators (LaVergne, Jones, Larke, & Elbert, 2012; Talbert & Edwin, 2008). Given the nature of increased diversity in agricultural education programs, it is recommended that agricultural educators actively seek culturally responsive pedagogies to ensure that their programs foster diversity inclusive atmospheres. This education can come from peer-to-peer- training (Talbert & Edwin, 2008), university level trainings (Johnson, Wilson, Flowers, & Croom, 2012), or district-level workshops (LaVergne, Larke, Elbert, & Jones, 2012). Respondents in this survey appeared to understand the context of Individualized Educational Plans. One implication from this finding is that agricultural educators have made strides in accompanying students with disabilities. This finding supports previous research highlighting the benefit of diverse populations in agricultural programs (Johnson, Wilson, Flowers, & 2012). Based on this implication, qualitative research should be conducted to examine the methods and strategies that teachers used in fostering diversity inclusive agricultural education programs. 
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