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Agricultural education teachers should be aware of issues that cause adversities in their professional and personal lives (Cano, 1990).  According to Croom (2004) teacher education classes should provide students with suggestions and strategies for coping with stress and burnout. He further suggested that discussion of burnout among new professionals is vital to prevent it from happening (Croom, 2004). Linking issues that beginning teachers face may have implications on the retention and performance of beginning agricultural educators.
Rocca and Washburn (2008) examined pre-service agriculture teachers perceptions of barriers in their career path and reported that family responsibilities and relationships, living arrangements, and unwillingness to move were among the top issues (Rocca & Washburn, 2008).  Mundt and Connors (1999) examination of outstanding young members in the agricultural profession stated that beginning teachers face issues including ‘Managing FFA activities’ and ‘Proper management of time.’ Myers, Dyer and Washburn (2005) analyzed additional problems facing new agricultural educators as ‘Organizing an effective alumni chapter’ and ‘Organizing an effective advisory committee.’ (Myers, Dyer and Washburn, 2005)  
Furthermore, Boone and Boone (2004) noted beginning and current issues encountered by agricultural teachers. They reported that administrative support was a major issue faced by experienced teachers reflecting on their beginning teacher experience (Boone & Boone, 2007).  Touchstone (2015) examined professional development needs of beginning agriculture teachers. She identified program funding, planning and prioritization, and administrative understanding as problems faced by beginning teachers. Consensus among the beginning educator’s provides further information to assist a successful transition into the classroom (Touchstone, 2015). 

Purpose and Objectives
   	The purpose of this study was to identify the issues faced by beginning agricultural educators (0-5 years) in Idaho, Oregon, and Washington. Beginning teachers provided personal perspective giving insight to the issues they face in their developing careers. Awareness of issues that restrict beginning agriculture teachers may allow for a systematic approach to addressing the issues (Meyer, Dyer, & Washburn, 2005). The objective for the first round of this Delphi was:

1. Describe the specific issues that beginning agricultural educators (0-5 years) face.

Methods and Procedures
Delphi technique is a designed group communication process that aims at examining and discussion of issues (Hsu & Sandford, 2007). Surveys try to identify what is, whereas the Delphi technique attempts to address what could/should be (Miller, 2006).  Ludwig (1997) suggested that the number of experts utilized in the Delphi technique is determined by the capability of the research team; concluding that the number of experts is dependent on the discretion of the researchers (Hsu and Sandford, 2007). 
   	Hsu and Sandford (2007) states that the Delphi technique incorporates three separate iterations. Round 1 of the Delphi process includes an open-ended questionnaire. As adapted from (Touchstone, 2015; Meyers, Dyer, & Washburn, 2005) Round 1 consisted of an open-ended question of “What are the major problem(s) you face as a beginning agricultural teacher?” 158 teachers were identified in Idaho, Oregon, and Washington. Beginning teachers (n=73) responded in 10 separate text boxes via Survey Monkey ® to identify a variety of issues. The data presented are only from Round 1, although the subsequent rounds will be described.
   	The Delphi methodology requires that Round 2 the participants will receive a second questionnaire and asked to review the items summarized based from the data collected (Hsu & Sandford, 2007). To establish validity, a team of researchers triangulated the responses into different categories (see Table 1). Respondents will then rank the categories from least importance to the highest of importance (1=least important;10= most important).
Hsu and Sandford (2007) concluded that the third and final round of the Delphi method seeks consensus among the group members. Each participant will receive a third and final questionnaire asking their judgments on the identified issues using a Likert-type scaling (1= Strongly Disagree; 2= Disagree; 3=Uncertain; 4= Agree; 5= Strongly Agree). This will give information on the issues to reach a final consensus from all participants. 

Table 1 
Round One: Major Issues Faced by Beginning Agriculture Teachers (n=73)
	Category  
	Response 

	Classroom Management 
	46

	Work-Life Balance/Stress
	40

	Curriculum/Resources 
	34

	Administrative Support/Partnerships
	29

	Mentoring/Advice
	28

	FFA/SAE Application and Knowledge
	25

	Facility Management/Utilization 
	22

	Time Management/ Preparation
	18

	Budgeting 
	14

	CDE Knowledge/Preparation/Coaching 
	11

	Content Knowledge 
	10

	Community Support/Relations 
	10

	Funding/Monetary Issues 
	7

	Parent Support/Relations 
	6

	Standardized Testing/Common Core
	5

	Special Needs Accommodations 
	3

	Alumni/Advisory Board 
	2




Conclusion/Implications
This study will identified multiple issues that beginning agricultural education teachers face. Meyers, Dyer, and Washburn (2005) concluded that organizing an effective alumni chapter and Organing an effective advisory committee were two major concerns (Myers, Dyer and Washburn, 2005). Contrasting to these findings, major issues include Classroom Management and Work-Life Balance/Stress found in Round 1 of this Delphi study. As supported by Touchstone (2015) the development of appropriate professional development and mentoring activities to continue to build beginning teachers success in the classroom (Touchstone, 2015). Subsequent rounds will be conducted to further to describe the issues faced by beginning agricultural education teachers. Continuing to address the issues and provide proper resources and professional development to the beginning agriculture teachers will be vital. 
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