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FAQs: Introducing and Reviewing your Course Syllabus at the Beginning of the Year

Introduction/need for innovation or idea
	Every school year begins the same way; Teachers getting to know their students and in return the students getting to know their new teacher as well as familiarizing themselves with class expectations (Emmer & Evertson, 2013). Teachers normally spend the first week of school learning names, preparing students for what they will be doing in the class, making sure they know where everything is, and the specific classroom routines (Wong & Wong, 1991). A very important part of classroom management is a syllabus for the course or class that students have in order to understand what is expected of them and the consequences of not following the rules or expectations. “Without a learning environment that includes students whose behavior is acceptable, it is virtually impossible for students to learn” (Newcomb, McCracken, Warmbrod, & Whittington, 2004, p.187). Creating a learning environment with expectations is essential to student learning. Starr (2010) identifies the 12 steps teachers can take at the beginning of the year to promote effective classroom management with step one being, “develop a set of written expectations you can live with and enforce” (p. 1).  How teachers go about introducing their syllabus is always different. Some read them with their students while others expect students to take them home, read them, and return with questions. Some teachers also have a quiz or test on the syllabus to see if students read and understood them. But for a student who has six to eight classes these class introductions can get very tedious. 
	This innovation takes the common activity of introducing and reviewing the syllabus and puts a new twist on it. Students can work in groups, pairs, or individuals depending on the amount of resources you have and what works best for you. This activity also allows students to look at the syllabus from a teacher’s point of view and helps them to better understand the teacher’s expectations. 

How it works/methodology/program phases/steps
	This innovation is fairly simple and can be easily modified to meet your teaching style, resources, and your student’s needs (Orman, 2016). Following these steps can help you implement this activity:
1. Pass out the syllabus to students and allow students about 5 minutes to read and look over it. 
2. Decide if you are going to break students into small groups, pairs, or have them work as individuals.
3. Each group/pair/individual needs a whiteboard, dry erase marker, and paper towel. Groups may pick one person to write but must all work together for the answer. 
4. Pose questions to students in the form of FAQs that have been asked before or they are likely to ask later in the year. Examples of questions include: Even though it is a week and a half late, I can still turn it in right?  What will I be graded on? 
5. Students will find the answer in their syllabus and write it on the whiteboard along with the syllabus page number it was found on. Then they will hold up the whiteboard when done. 
6. Teachers can make a point system and keep track, then reward the winning team at the end. 
7. Continue asking questions until most of the points on the syllabus have been covered.
8. Ask students if they have questions or need something clarified. 
Results to date/implications
	This idea was implemented in the Spring of 2016 semester in a syllabus lesson demonstration. It was presented to college students on the path to becoming future teachers in order to promote different ideas and activities for introducing a course syllabus. The innovation was easy to plan and implement. The feedback from students who participated in the lesson was very positive. The pre-service teachers enjoyed the demonstration and learned many important aspects about the syllabus. Many of these pre-service teachers vocalized their intentions to use this in the future. This activity allows students to work together, have fun, learn your expectations, and answer questions they may have later on in the year. 

Future plans/advice to others
	Future plans.
	As a future teacher, I plan on utilizing this innovation in my secondary agriculture classroom once I graduate. Additionally, many of my peers who were the lesson participants indicated they will utilize it as well with small modifications to fit their teaching style and their students. Other plans are to add additional higher order questions to make students really think and search for the answer as well as to talk with students about why it is an expectation or policy so they understand the importance of following them. Additional modifications will be considered based on the courses it is used with. This may include using another form of answering besides the white boards, using a Think-Pair-Share to create discussion within pairs, or having students highlight the answer in their own syllabus. 
	Advice to others.
	One piece of advice for this activity is to use small groups or pairs. The demonstration used groups of about three students which allowed them to all participate and work together. The groups were randomly assigned using grouping cards. For higher level courses it may be valuable to have students work individually. 	
When using this innovation make sure to use questions which have concrete answers and can be found in the pages of your syllabus. The students were required to record the page number they found their answer on to ensure all students were comprehending. If they got the answer incorrect, they knew where the correct one could be found. It would be beneficially to have student highlight the key answers to ensure they can easily find it in the future. 
The students were allowed time to find the answer, write it down, and hold up their board and then waited till all groups responded before the answer was discussed. This generally took about 3 to 4 minute per question, depending on the amount of time allotted to the activity, it may be beneficial to limit the amount of time they have to answer.  

Costs/resources needed
		To implement this activity there are only a few resources needed. 
The following materials were used:
· Whiteboard- made from cardboard, clear sleeves and printer paper. ($2.00 each)
· Could use chalk boards or paper depending on resources. 
· Dry erase marker ($1.00/ 3 pack)
· Paper towel
· FAQs- questions you make up for students
· Course syllabus
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