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Introduction
Many agricultural education programs have incorporated hands-on or experiential learning activities, not only as a way to teach their students, but to allow students to develop different skills to be successful within the agricultural industry (Johnson, Wardlow, & Franklin 1997). When inquiry-based learning and hands-on learning is used within a classroom, the students are deeply engaged in the learning process (Wells, et al., 2015). Dyer and Osborne (1995), stated "students react differently to different teaching methods, and that the selection of the proper method is critical to the learning style of those being served by the instruction" (p. 260). 
Curriculum for Agricultural Science and Education (CASE) was created in 2007 by the National Council for Agriculture Education and allows students to obtain hands-on experiences (CASE lesson development, 2012). The goal of creating CASE was to implement a national curriculum for secondary agriculture education and incorporate inquiry-based learning (CASE, 2012). CASE uses the activity, project, and problem-based model for instructional strategies giving students the chance for hands-on activities (CASE, 2012 p. 1). The CASE curriculum can be used as a way to allow students start to guide their own learning through critical thinking (Lambert, Velez, & Elliott, 2015). Many studies have been conducted to understand the teacher’s perceptions of using CASE in agricultural classrooms, however, students’ perceptions of being taught by the CASE curriculum have not been explored.  
Theoretical Framework
The theoretical framework used for this study was Leagans Major Elements in a Teaching-Learning Situation (n.d.). This model includes five factors that influence the teacher-learning situation (Prawl, Medlin, & Gross, 1984 p.108). The factors are the teacher, learner, subject matter, physical facilities/environment, and instructional materials/methods. All of the factors are interconnected and directly affect the quality of the learning experience (Seevers & Graham, 2012). The teacher and learner bring different backgrounds and experiences to the learning situation. If the different backgrounds and experiences differ too much between the teacher and learner, the learning situation will be compromised (Seevers & Graham, 2012). Subject matter can be formatted to fit the predetermined learners and can be adjusted based on the learners needs (Seevers & Graham, 2012). The instructional materials/methods must be applicable to the learner’s backgrounds and previous experience and must be related to the subject matter (Seevers & Graham, 2012). There must also be an available physical facilities/environment to allow for learning to occur (Seevers & Graham, 2012).
Methods
The purpose of this qualitative study was to determine the students’ perceptions of CASE curriculum. For this study, researchers posted flyers in a collegiate agricultural orientation course to obtain participants who were freshmen and transfer students who took CASE Curriculum courses in high school. All six participants selected for the study indicated they had taken more than two CASE curriculum courses. The instrument developed for this case study was a focus group interview protocol asking each participant 11 open-ended questions over their experience regarding the CASE curriculum. Demographic information from the participants was collected and questions focused on the subject matter, instructional materials, and physical facilities available of CASE. 
The focus group’s interview was recorded with a basic audio-recording device. Data field notes were taken and stored in a secure location. Research logs, peer review of data, and member checks were used to ensure trustworthiness, credibility, and reliability of data (Lincoln & Guba, 1985). Very detailed procedures were utilized to ensure a high level of dependability. This includes the use of peer review, transcribing data following the interview and utilizing participants for the accuracy of the transcripts. Braun and Clark (2006) theoretical analysis was used to analyze the data. Researchers identified, analyzed, and reported the themes that emerged from the focus group (Braun & Clark, 2006). 
Results
Of the students who participated in the study, five were females and one was male. Three of the students did not have any agricultural background, but indicated they grew up in a rural setting. The first theme which emerged by students was CASE courses were very student-centered and focused on hands-on learning. Three of the students indicated their agriculture teacher bounced around in the CASE curriculum, but also connected it back to what was happening in the industry. One student said, “I liked the way our teacher bounced around because she taught it in an order she thought was best fitted for the type of classes we were in or the backgrounds of the students who were in the class.”
A second theme focused on challenges students had with the CASE curriculum where students indicated the problems they experienced were with equipment and instructions that were lengthy and wordy. One student explained, “The soil probes got irritating because sometimes they would work and sometimes they wouldn’t and you kind of lost focus of what exactly you were supposed to be getting out of the lesson.” The third theme identified by students was the objectives guided the learning. Students who were not from an agricultural background found the objectives especially helpful. In addition, the students agreed it was very structured. One student explained, “If you build a house on concrete all the stuff that comes after it will stand. If you build it on sand it’s going to fall down.”
The fourth theme identified, was the CASE curriculum kept agricultural teachers more on schedule which kept the class consistent. One student said, 
“There was actual consistency in CASE courses. My other agriculture teacher who taught farm business management did not use CASE and by the end of the class it was more of a do whatever you want for the rest of the class.” 
Students were asked about the amount of science that was incorporated into the CASE curriculum. One theme identified by students was that the curriculum had a good balance of science and was easily relatable to agriculture. The layouts of the classrooms were similar among all students. 
Conclusion/Recommendations/Implications  
Overall, students involved in this focus group were very supportive of the hands-on experiences the CASE curriculum incorporated into classrooms. The hands-on experiences allowed students the ability to connect ideas from class to make sense in different hands-on opportunities. Hands-on experiences allow students to learn the content in a more enjoyable way (Johnson et al., 1997). The findings of this study are limited to the perceptions of the study’s participants. Future research should be conducted with a larger audience in multiple high school CASE certified programs across the country. Additional research should focus on how teachers are implementing the CASE curriculum in their classroom.
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