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Incorporating Diversity and Inclusion in an Agricultural Education Methods Course

Introduction

As society continues to diversify, agricultural teacher education must be able to prepare future educators to create inclusive classrooms. A quick review of textbooks which focus on agricultural education teaching methods reveals that little attention is giving to this need (Newcomb et al., 2004; Phipps et al., 2008; Talbert et al., 2005).  This is especially problematic given the diversity and inclusion issues identified in agricultural education research as well as the inherent complexities of agricultural identity (Elliott & Lambert, 2018; LaVergne et al., 2012; Martin & Kitchel, 2015; Roberts et al., 2009;  Talbert & Edwin, 2008; Vincent & Torres, 2015; Warren & Alston, 2007).  There are multiple ways to address diversity and inclusion in agricultural education and I argue for a new approach in this abstract.  Diversity and inclusion topics can be strategically folded into your teaching methods course curriculum.  I lay out a direct approach to address diversity and inclusion in a five-week unit and offer suggestions for indirectly addressing the topics in the rest of the course.  This approach centers the methods we use in agricultural education as well as the people we serve.         

How it works

The teaching methods course is a 400-level course, 16 weeks long, and meets once a week for three hours each session.  The enrollment numbers for the course are typically around 10 students and students are either juniors or seniors.  The following table highlights the first five weeks and how the diversity and inclusion topics are ordered and matched with a teaching method.  Depending on the semester, these weeks may not happen consecutively (i.e., field trips or weather-related days off).  While this outline explicitly links topics together in five weeks, instructors should try to cover and link other diversity related topics during the rest of the course.    
Table 1
Pairing Diversity and Teaching Method Topics
	Diversity Topics
	Teaching Method Topics (Schunk, 2004)

	Who are we as individuals and our values 
	Facilitation of discussion on challenging topics

	Rural, urban, and suburban audiences  
	Teacher-centered (behavioral) approaches to teaching 

	Youth and adult audiences 
	Individual student (cognition) approaches to teaching

	Traditional (more conservative) and non-traditional (more liberal) audiences
	Group (social cognition) approaches to teaching

	Racially and ethnical diverse audiences
	Approaches to teaching focused on deeper meaning (constructivist)  



The first day of class is focused on integral agricultural literacy concepts and is critically important in this process.  We spend the first 30 minutes of the class in the assigned classroom going over the basics of the course.   We then go to a restaurant and/or public gathering space for food and discussions.  We discuss what they value about agriculture and how these values are similar and different from other students in the class.  Students are encouraged to be honest, respectful, and to provide counterpoints to ideas. This helps create community and an atmosphere of trust within the class.  
The next four weeks directly connect teaching methods that are grounded in Schnuck’s (Schunk, 2004) approach to learning theories (behaviorism, cognition, social cognition, and constructivism).  The diversity topics are split into four general categories: geography, age, agricultural identity, and race/ethnicity.  Each class session is generally sub-divided into three parts: an overview of the differing audiences and their needs in agricultural education, the learning theory and how it works in teaching methods, and a teaching demonstration using one of the methods with a scenario based on an audience from that class.  I utilize videos, research data, facilitated discussion, and personal testimonial from students to help guide the instruction.
There are other potential topics which I cover later in the semester, including gender identities and differing level of income.  Furthermore, even if I do not cover a specific issue explicitly in the lesson, I try to bring up examples which cover a wide range of identities throughout the semester.  I believe that having a curriculum which is inclusive does not have to mean that you focus on identity all of the time, however you must find ways to highlight how inclusion matters throughout your whole course along with a few stand-alone lessons.    
Results to Date
	I slowly employed and develop this approach over the past six years and have had great results.  Students feel open to talking about challenging topics, bridging value gaps between their peers, and identifying when groups are not being equitable served within agricultural education settings.   
Future Plans and Advice to Others
	This approach will have to be modified during the COVID-19 pandemic as the course is taught online.  The biggest change will be that the class cannot go for food and discussion on Day One.  Importantly, I have had a variety of different trainings on how to work with diversity and inclusion topics in education.  I highly recommend that an instructor who wants to utilize this approach has had some training in these areas and a firm conceptualization of their implicit biases. These biases include agricultural ideologies, which are not usually covered in formal diversity and inclusion trainings.  Finally, always be ready to modify the course as the need arises.  I typically change one or two elements of the course each year based on social context or need.  I also include real-world, on-campus issues into my class, often in real time, and find a way to make it part of the lesson for an upcoming class.        
Cost and Resources Needed
	The only cost is the appetizers on the first day of class.  I use a variety of different free video clips from You Tube to provide context for discussion.  
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