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Introduction 
A personalized educational strategy can emphasize student choice for academic achievement within the classroom environment. Shifting the balance of decision-making power from a primarily teacher-centered approach to a more learner-centered approach can increase student autonomy and help support their development as independent learners (Weimer, 2002). Student-centered teaching changes the focus of the class from delivery of information by an instructor to the development of skills, knowledge, and attitudes by students (Guberman, 2018).  This form of active learning allows for students to be at the forefront of curricular decisions and be an active participant in their own pace for learning. Self-Determination Theory posits that student choice is an essential factor as educators aim to implement a student-centered instructional approach (Ryan & Deci, 2000). When students’ basic physiological needs for autonomy, competence, and relatedness are supported in the classroom, they are more likely to internalize their motivation to learn and to be more autonomously engaged in their studies (Niemiec & Ryan, 2009). Student autonomy can be supported by maximizing students’ perceptions of having a voice and choice in those academic activities in which they are engaged (Niemiec & Ryan, 2009). Practices which facilitate and emphasize student choice are widely considered to have positive impacts on student motivation and participation, and consequently, academic performance (Hanover Research, 2014). What began as an emergency change from face-to-face instruction to exclusively online during the spring 2020 semester, turned into an opportunity to shift the instructional design of an undergraduate Curriculum Development in Agricultural Education course to increase student choice by utilizing a choice board design to structure the remainder of the course.

How it Works
While the course utilized a variety of learner-centered teaching strategies pre-pandemic, the assignments to be completed were selected by the instructor. Pre-pandemic, students received informal feedback from their peers and instructors during laboratory class time, and then submitted the final draft of their assignment for grading. Since regular access to high-speed internet was an immense obstacle for the majority of students enrolled, online instruction was conducted asynchronously. All students were required to complete a limited number of specific assignments, and they were provided the choice to decide which of the remaining assignments they would complete, utilizing a choice board approach. The purpose of a choice board is “to present a visual display of options” (Vicker, p. 5, 1999). Students were supplied with a graphic organizer of the assignment options, which included a description and the requirements of each assignment. Since instruction occurred asynchronously, the instructors planned for students to meet with their graders through video chat or over the phone to get direct feedback, and to allow for students to ask questions. This helped foster connection at a distance but also helped to scaffold skill development. Table 1 outlines which assignments were initially to be completed for the entire course and how those assignments were adjusted once emergency remote teaching began.



Table 1. Initial Course Assignments versus Adjusted Course Assignments.
	Initial Course Assignments
	Adjusted Course Assignments

	-Attendance/Engagement
	-Attendance/Engagement

	-F.E. Assignments 1 & 2 
	-F.E. Assignments 1 & 2 

	-Curriculum Scope and Sequence
	-Curriculum Scope and Sequence

	-F.E. Assignment 3
	-F.E. Assignment 3

	-Unit Plan
	-Unit Plan

	-Course Syllabus
	-Course Syllabus

	-5 Days of Lessons Outline
	-5 Days of Lessons Outline

	
	EMERGENCY REMOTE TEACHING BEGINS

	-Lesson Plan 1 
	-“Meet” with Grader for 5 Days of Lessons Feedback

	-Daily Lesson Plans for 5 days of Unit Plan 
	-5 Days of Lessons Outline– REVISED 

	-Unit Test with answer key and reflection
	-Lesson Plan 1

	-Prompt & Rubric for Performance-Based Assessment and reflection
	-“Meet” with Grader for Lesson Plan 1 Feedback

	-F. E. Lesson with SBAE teacher feedback 
	-Lesson Plan 1 – REVISED

	-F.E. Assignments 5 & 7
	-Choose any 2 of the following options:
· Reflection (either on Field Experience or Course Experience)
· PBA prompt and rubric & Reflection
· Teacher Interview (F.E. 5)
· Unit Test with Answer Key & Reflection
· Revised Unit Plan & Reflection

	-Unit Test Modified for IEP/504   Accommodations and reflection
	


Note. F.E. denotes “Field Experience” assignments associated with the course. All field experiences were cancelled, as students were unable to visit public schools, but some students had already completed their field experience observations prior to the pandemic. 

Results to Date
Although Purdue University provided students the option of pass/no pass instead of a final letter grade on their overall transcript, only two of the twenty-two students chose this option. Students shared that they had a positive experience despite the unexpected change to remote instruction, emphasizing the opportunities for feedback and adapting the course to meet their needs. Feedback from students included remarks such as, “I appreciated use of the choice board for our final two assignments so that we could select the assignments that we had time to complete,” and, “The transition went well and I enjoyed having meetings with our graders and I liked the allowance of our choice for our final assignments instead of making all of them due.”

Future Plans 
Choice board implementation and one-on-one feedback sessions allowed for the redesign of the course to be flexible, yet still meet student learning needs. As others seek to develop instruction in these unprecedented times, it is crucial to adopt teaching methods that give students more autonomy over their learning. Moving forward, the instructors plan to integrate choice boards in other undergraduate teacher preparation courses along with the one-on-one feedback sessions to better support and scaffold student learning.
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