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Outcomes, Understandable Concepts, & Time-in-Field (OUT) 
Three Steps to Teaching Crisis Strategies and Community Resilience

Introduction
	Agriculture Education and Communication has a long history of experiential learning in a variety of applications, and the heuristic and pragmatic values of these experiential learning concepts are well documented in the literature and in the field (Smith & Rayfield, 2017).  However, while the current AAAE national research agenda (research priority six) suggests there should be a focus on crisis strategies and community resilience, there are limited models or pedagogical examples for connecting experiential learning concepts to crisis strategies and community resilience. Therefore, the purpose of this poster is to present a three-step pedagogical strategy for teaching crisis strategies and community resilience to undergraduate and graduate students, to discuss preliminary and pragmatic outcomes, and to detail practical and economical pathways to multi-contextual program implementation and dissemination.
How it Works
	Our pedagogical strategy follows the path of Stripling (2011), who, building on concepts from Dewey (1938) and Roberts (2006), suggested that not all experiential learning experiences are created equal; and that the best experiential learning is contextualized within a setting that may be outside of traditional classroom settings. With this in mind, we outline the steps of a crisis and community resilience pedagogical strategy, extending and partially modifying the concepts of Stripling, Dewey, and Roberts. This strategy consists of three steps, and can be remembered using the acronym OUT: Step One (Outcome Planning) is demonstrated in this model as three student learning outcomes (SLOs): 1) student ability to recall and identify four practical concepts of a crisis management model; 2) student ability to apply the model to crisis case studies in formal classroom peer groups as well as informal onsite settings; 3) student ability to internalize and disseminate crisis strategies and community resilience through applied writing and research. Step Two (Understandable Concepts) provides a classroom introduction of conceptual crisis preparedness and resilience models, such as the relational model given by Jaques (2007, 2014). Jaques’ relational issues and crisis model focuses on holistic and interrelated crisis planning, prevention, and recovery; and the model’s visual clock-like quadrants are easy to understand and recall. Step two is completed by the introduction of contemporary agriculture-related crisis case studies experienced in student breakout groups. The groups can then identify and discuss how Jaques’ concepts apply to agriculture or other communication contexts. With the SLOs in mind, and with basic concepts introduced, Step Three (Time in Field) is demonstrated by creative out-of-classroom application and a scalable mix of either drivable regional on-site visits; or longer travel to settings in which a crisis either could occur or has already occurred. Students learn and apply through participation, informal conversations with industry leaders, as well as post-travel writing, reflection, and theory or contextual expansion.
Results and Implications
	This pedagogical strategy, with three distinct steps of outcome planning, understandable concepts, and time in field (OUT), has been pilot tested over the last three years among agriculture communication and strategic communication undergraduate and graduate students. Two measurable results have been noted. First, students have achieved and exceeded program SLOs, and have shown improvement year-to-year with increased student uptake of crisis and resilience concepts, as well as increased recall of basic crisis models as demonstrated in student writing samples and exam score improvement. Second, there has been a bloom of student writing and scholarship, with one national student-led crisis conference paper (presented Fall 2019), one student-led national crisis conference paper in draft (2021 Fall), and four regional accepted conference papers.
Two anecdotal outcomes have also been observed. First, students have shown an increasing ability to lead others in pragmatic decision-making during table-top scenarios and crisis simulation events; often taking interpersonal cues from agriculture and strategic communication role models. Second, the part-time graduate students (who are also full-time employees) that have participated in these experience-based activities have repeatedly demonstrated appreciation of pre-COVID crisis training, as the conceptual and practical strategies have proven valuable as they have led various corporate, nonprofit, and government organizations through the complex challenges of a global pandemic. This informal outcome has intriguing implications for crisis recovery and community resilience, speaking directly to the national AAAE research agenda.
Future Plans and Advice to Others
	This three-step crisis and community resilience OUT pedagogical strategy will continue to be expanded and fine-tuned, with future plans calling for an experiential compression of step two. This compression will entail introducing the basic concepts of Jaques’ model on-site instead of in the classroom, using the assistance of industry leaders and a creative context to provide immediate application and discussion. 
	This three-step OUT strategy can be readily adapted to K-12 or higher education settings with some practical advice. We suggest that instructors first consider local and regional contexts, and ask leaders if they are willing to go hands-on with students. We have found that these leaders are willing to provide their agriculture production operations, nonprofit micro farms, or government agency locations for a temporary offsite experience. Instructors might further consider experiment stations, wildlife management areas, or even agriculture transportation complexes. We suggest instructors take the students to these regional partner settings for a one-day crisis application experience, and engage the off-site hosts to participate with students in crisis mock-ups and tabletops. Ultimately, these community leaders can share practical advice and build relationships for future community engagement: a win-win. This low-cost option involves only transportation and meals, and builds a sense of community and future co-resilience. We have further found that these easy-entry regional experiences will also encourage future student participation in more costly national travel. In 2019, we combined an on-site crisis learning experience (California farm operation destroyed by 2018 wildfire) with national-level conference travel to reduce total expenses. 
Costs and Resources
	The costs of the crisis planning and community resilience OUT pedagogical strategy have been minimal, and have been absorbed by our students or community partners without assistance of sponsored dollars. Even minimal costs have been happily absorbed by department chairs and deans, who have enjoyed the publicity of faculty and students leading creative community outreach. Jaques’ crisis model is easily sourced from academic journals, and can be modified to appropriate student learning levels. Agriculture crisis case study textbooks, such as The Communication Scarcity in Agriculture (Eise & Hodde, 2016) are readily available, and can be instructor supplemented with a simple internet scan of agriculture-or-traditional news sources.    
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