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The emergence of Youth-Adult Partnership on Native American Reservations Introduction
This study highlights the positive contributions of agriculture education programs located on Native American reservations and to add to the limited body of literature on Youth-Adult Partnerships in secondary agriculture education while celebrating the positive relationships forged between Ag teacher, student, and community on Native American reservations. Native Americans and Alaska Natives under the age of 18 make up 29% of the total Native American population which saw an overall population increase from the 2010 census at 1.6% to 2.9% in the 2020 census (U.S. Census Bureau, 2020). By 2060, the Census Bureau estimates the U.S. Native American population will reach 10 million people, accounting for 2.4% of the U.S. total population (U.S. Census Bureau, 2018). Twenty states saw their Native American populations more than double since 2010, with Oklahoma experiencing the most growth with a 30% increase (U.S. Census Bureau, 2020). A growing young Native American population means the likelihood of working with Native American students in Ag classrooms is growing.
Framework
Youth-Adult Partnerships (YAP) goal is shared control between youth and adults that provides a social arrangement ideal for empowering youth and community development (Wong et al., 2010; Zeldin et al. 2005). YAP breaks down into four core elements: Authentic Decision Making (ADM), Reciprocal Activity (RA), Natural Mentors (NM), Community Connectedness (CC). 

Authentic Decision Making is the opportunity for youth to be included in and participate in deliberations. ADM by youth occurs in contexts that are not only goal-directed but also relational and emotional. NM are non-family members outside of formal mentoring programs who are respectful and instrumental role models, often helping youth focus on their future in the face of adversity (Camino, 2000). RA derives from the belief in co-leading and learning. Both adults and youth bring different but still valuable perspectives and life experiences to a group or project (Libby et al., 2005). CC is the adult connecting youth to community networks. The connections formed through YAP can translate into opportunities for scholarships, awards, internships, and employment among low-income and minority youth (Jarrett et al., 2005; Lewis-Charp et al., 2003).
Methods
This qualitative case study sought to learn more about the partnerships formed between teachers and students within Native American communities and the lived experiences of agriculture educators teaching on Native American reservations. This study follows Bernard's (2017) definition and steps to semi-structured interviews. Interviews took place over Zoom lasting between 60-120 minutes, followed by verbatim transcription. All transcribed interviews were coded following Saldana (2016) and led by the Youth-Adult Partnership theory through a deductive coding process. The six participants in this study are all current secondary agriculture science educators, teaching on Native American reservations located in the southwest region, western region, and upper Midwest region of the United States. A total of six teachers volunteered to participate in the interview. Each participant ranges from seventeen to forty-two years of teaching experience on Native American reservations. 
Findings
Participant interviews revealed all four elements of YAP were present. Beginning with Authentic Decision Making, teachers demonstrated opportunities to make their own decisions and support students through those decision-making processes. Creating the opportunity for students to make decisions and then supporting them in those decisions looked different for each participant. It was simple for some, like letting students decide to create an art project for an assessment to life-changing decisions like pursuing trade school or apprenticeship. 
I’ve tried, the last few years especially, to encourage kids to make their own path when it comes to next steps after high school. If they want weld, I’ll take them to visit a welding school. If they want to be a ranch hand, well let me call some cattle operations. The choice has to be theirs and if I can help them through that and be prepared, that’s success to me.” 

Teacher and student co-learning was prevalent and an example of Reciprocal Activity. Teachers recount many lessons from their students about cultural traditions and agriculture. One participant shared their experience in learning about and giving students to opportunity to share their traditional medicine in class.
Then I was like you guys got the medicine treatments and we start talking about it. The kids appreciate you for that, especially when it’s in front of a class of almost 30 kids they're like ‘how often do you use our tradition and medicines in your program?’ and I'm like every chance I get and what you’re willing to teach me.

Mentorship was a subject that participants acknowledged in some ways looks different for students on the reservation versus in other areas. However, this element is still rooted in providing guidance and respecting the mentee, as one of our teacher participants explained. 
You have a relationship in order to have some tough conversations with kids when they're down and things at home or maybe not going well or they don't know what to do next, it's just all kinds of things that can happen and you just have to you know keep calm, not promise anything that you can't deliver and walk with them through whatever it may be. 

The common theme of Community Connectedness throughout the interview process was bringing community members into the classroom and taking the classroom into the community. Five participants mentioned the community's deep ties to livestock and used this interest to bring in tribal leaders to teach traditional medicine and handling practices. This element also speaks to the teacher's ability to build positive connections with members of the community, “We do a lot of things with our community and get us out there. I’ve spent many summers with students in branding corrals and livestock vaccine clinics working with the community; you know the livestock owners, leaders, and vets.” 
Conclusions/ Implications/Recommendations
While these teachers may not have known they were specifically incorporating the elements of YAP into their programs, interviews revealed multiple examples of each element. The teachers in this study demonstrate that connecting students and curriculum with the community creates empowered students and partnerships with community members, which can benefit all ag teachers. Educating current and future teachers about YAP and encouraging teachers to bring the elements of the YAP framework into the classroom could serve as a tool to keep teachers in the profession and help students become more engaged community members.
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