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Introduction

The public attitudes towards the lesbian, gay, bisexual, transgender, queer/questioning,
intersex, asexual (LGBTQIA+) plus community have moderated somewhat in the last few
decades; studies continue to show that rural areas have higher negative feelings about gay men
(Wienke & Hill, 2013). Survey data show that residents of rural communities tend to have more
negative attitudes toward the LGBTQIA+ community than do residents of urban or suburban
areas, a tendency that may be especially pronounced in more remote rural communities (Eldridge
et al., 2006). Despite the heteronormative perceptions and statistics, gay men find careers in rural
communities (Wienke & Hill, 2013). The current trend shows that gay men are moving away to
seek higher education, but they are returning to live in their rural communities (Annes & Redlin,
2012). Gay men choose to live in rural areas for many of the same reasons straight people do
because it is where they are from, where their families live, or where they feel at home (Gray et
al., 2016). Therefore, gay men are seeking secondary teaching positions in rural communities,
including agriculture science education careers.

Currently, there is a limited amount of literature depicting the lived experience of gay
men that teach in rural communities. More specifically, there is a minute amount of research on
gay men that teach in rural communities. This research attempted to examine the resiliency of
gay men in agricultural education. The current literature is on the right path in aiding future
teachers in understanding how to serve LGBTQIA+ youth and support LGBTQIA+ teachers;
however, agricultural education is falling behind (Murray et al., 2020).

Theoretical Framework

In the 1970s, psychologists, social scientists, educators, and academics started studying
children that faced genetic and experiential adversity (Masten & Barnes, 2018). The overcoming
of these adversities to find success in adulthood is now a phenomenon labeled as resilience.
Resilience was developed and strengthened as a function of surviving past adverse experiences
(Masten & Barnes, 2018).

Resilience, as a component of the individual’s personality, develops and changes over
time through ongoing experiences with one’s physical and social environment (Lee et al., 2007).
The degree to which one values themselves or finds themselves to be of worth is indicative of
higher self-esteem (Maclnnes, 2006). Lack of confidence or a view that one is less important
than others is associated with low self-esteem (Heidari & Nemattavousi, 2020). Individuals with
greater self-esteem tend to be more resilient and are more willing to attempt new endeavors or
take on new responsibilities concerning work and other life activities (Maclnnes, 2006). There is
a paucity of literature on gay men in agriculture education, but by overcoming adverse
experiences, LGBTQIA+ teachers exhibit resiliency (Masten & Barnes, 2018).

Methodology

The researchers utilized a qualitative case study to interview twelve men that teach
agriculture science. Yin (2018) defines a case study’s parameters as an investigation into a
phenomenon where real-world context is evident where multiple sources of evidence and data
are sufficiently collected. By utilizing listservs, the researchers used snowball sampling to recruit
gay men that teach agriculture education. Once identified, the research asked the gay men to
participate in an interview. Each of the men interviewed for the study had at least five years of
teaching experience in a rural community.

After organizing interview notes and transcriptions, the researcher utilized the constant
comparative method (Glaser, 1965) to analyze the interviews. After this step, codes were
outlined of all the collected and observed data. The interviews took place via Zoom.



Results

There are four constructs of resiliency that the researchers evaluated. The constructs
analyzed for the current work surround spirituality, personal competence, peer support, and
family cohesion. Daniilidou and Platsidou (2018) created the teachers’ resilience scale to analyze
these concepts of resiliency.

One man stated, “I’m pretty conservative . . . that is just this area”. Several of the men
thrive in their conservative communities.

Personal competence is a set of skills that include self-awareness, self-management,
social awareness, relationship skills, and responsible decision-making (Feuerborn & Gueldner,
2019). To fully understand the resiliency of gay men that teach agriculture education,
understanding these concepts allowed the researcher to comprehend the decision-making
processes of these men. One man stated:

I think it really more or less comes down to the boundaries that were up just for the safety

of my own heart, my brain, and eventually have evolved into where I feel that I can just

be who I am no matter what that is.

Several men explained how disclosing to their community their identity aided in their
self-esteem.

Identifying the support systems of gay men in agriculture education explains why these
men stay in the profession. The lack of support from administration, community members,
students, and the parents of the students may hinder gay men’s success in the classroom
(Robinson & Ferfoja, 2001). Therefore, the peer support systems that gay men belong to in
agriculture science education have been imperative to explore and analyze. One man stated:

And as my first year got done, it turned into an environment that people loved and

supported the things that we did. And people loved and supported the program and

people loved and supported the kids. And so naturally, that love, and that support was
given back.
Understanding the support within the community allows the men to excel as teachers.

Gay men and their interactions with their families play a crucial role in understanding
why gay men may return home to teach in the rural community that they called home. Once a
gay man comes out to their parents, the initial reactions are negative, but eventually, the family
becomes more accepting over time (Cramer & Roach, 2010). One man stated, “my whole family
knows like, that’s not an issue.” Several of the men interviewed echoed the same testament.

Conclusions and Recommendations

Based on the results, gay men that teach agriculture science education in rural settings are
resilient. These men are thriving in their current programs. Evaluating spirituality, personal
competencies, peer support, and family cohesion allowed the researchers to gain imperative
insight into how gay men interact with their rural communities.

LGBTQIA+ representation in schools is essential but tokenizing (Linley & Nguyen,
2015) needs to be monitored. It is not the responsibility of these men to educate individuals on
LGBTQIA+ identities. Therefore, the researchers recommend that preservice teachers, practicing
teachers, and higher education personnel attend professional development surrounding these
topics.

To conclude, agricultural science education is on the right track, including LGBTQIA+
identities. Still, much work is to be completed to ensure that this community has a voice in this
profession. Young gay men wanting to pursue a career in agriculture education must understand
that they are not alone and have support.



References

Annes, A., & Redlin, M. (2012). Coming out and coming back: Rural gay migration and the city.
Journal of Rural Studies, 28(1), 56—68. https://doi.org/10.1016/j.jrurstud.2011.08.005

Cody, P. J., & Welch, P. L. (1997). Rural gay men in Northern New England. Journal of
Homosexuality, 33(1), 51-67. https://doi.org/10.1300/j082v33n01 04

Cramer, D. W., & Roach, A. J. (1988). Coming out to mom and dad: A study of gay males and
their relationships with their parents. Journal of Homosexuality, 15(3-4), 79-92.

Daniilidou, A., & Platsidou, M. (2018). Teachers’ resilience scale: An integrated instrument for
assessing protective factors of teachers’ resilience. Hellenic Journal of Psychology, 15(1),
15-39.

Eldridge, V. L., Mack, L., & Swank, E. (2006). Explaining comfort with homosexuality in rural
America. Journal of Homosexuality, 51(2), 39-56. https://doi.org/10.1300/j082v51n02_03

Feuerborn, L. L., & Gueldner, B. (2019). Mindfulness and social-emotional competencies:
Proposing connections through a review of the research. Mindfulness, 10(9), 1707-1720.
https://doi.org/10.1007/s12671-019-01101-1

Glaser, B. G. (1965). The constant comparative method of qualitative analysis. Social Problems,
12(4), 436-445.

Gray, M. L., Johnson, C. R., & Gilley, B. J. (2016). Queering the countryside: New frontiers
in rural queer studies. New York University Press.

Heidari, P., & Nemattavousi, M. (2020). Behavioral inhibition/activation systems and self-esteem
with depression: The mediating role of Social Anxiety. Journal of Rational-Emotive &
Cognitive-Behavior Therapy, 39(3), 375-389. https://doi.org/10.1007/s10942-020-00378-
9

Lee, H. S., Brown, S. L., Mitchell, M. M., & Schiraldi, G. R. (2007). Correlates of resilience in
the face of adversity for Korean women immigrating to the US. Journal of Immigrant and
Minority Health, 10(5), 415-422. https://doi.org/10.1007/s10903-007-9104-4

Linley, J. L., & Nguyen, D. J. (2015). LGBTQ experiences in curricular contexts. New

directions for student services, 152(1), 41-53.

Maclnnes, D. L. (2006). Self-esteem and self-acceptance: An examination into their
relationship and their effect on Psychological Health. Journal of Psychiatric and Mental
Health Nursing, 13(5), 483—489. https://doi.org/10.1111/j.1365-2850.2006.00959.x

Masten, A. S., & Barnes, A. J. (2018). Resilience in children: Developmental perspectives.
Children, 5(7), 98. https://doi.org/10.3390/children5070098

Murphy, C. (2015). Most U.S. Christian groups grow more accepting of homosexuality. Retrieved
February 24, 2022, from https://www.pewresearch.org/fact-tank/2015/12/18/most-u-s-
christian-groups-grow-more-accepting-of-homosexuality/.

Murray, K. A., Trexler, C. J., & Cannon, C. E. B. (2020). Queering agricultural education research:
Challenges and strategies for advancing inclusion. Journal of Agricultural Education, 61(4),
296-316. http://doi.org/10.5032/jae.2020.04296

Robinson, K. H., & Ferfolja, T. (2001). ‘What are we doing this for?’ dealing with lesbian and gay
issues in teacher education. British Journal of Sociology of Education, 22(1), 121-133.
https://doi.org/10.1080/01425690020030828

Wienke, C., & Hill, G. J. (2013). Does place of residence matter? rural-urban differences and the
wellbeing of gay men and Lesbians. Journal of Homosexuality, 60(9), 1256—1279.
https://doi.org/10.1080/00918369.2013.806166

Yin, R. K. (2018). Case study research and applications: design and methods. Sage.



