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A Tool for Differentiation: Making Curriculum Accessible for all Students
Introduction
	Differentiated instruction is a process that tailors instruction for all students in mixed ability classrooms.  Tomlinson (2001) refers to differentiated instruction as a proactive, student-centered approach to learning that uses multiple types of instruction and multiple teaching methods to deliver effective instruction to all students.  According to Sternberg and Zhang (2005) differentiated instruction allows students to explore their stylistic preferences and creates an environment more conducive to learning because they have the opportunity to engage in instruction that matches their learning style.  Differentiated instruction can be helpful for students with special needs as well.  
The expectation that all students will achieve encourages instructors to find ways to make their students successful.  Differentiated instruction for students can make certain that the instruction fits each student’s learning style and thinking style, which refers to how students perceive, process, and think about the information presented to them (Sternberg & Zhang, 2005).  The differentiated classroom can create an environment where diverse students’ needs are met, academically gifted students are challenged, and students with learning disabilities needs are accommodated (George, 2005).    
How it Works
	While differentiating instruction may be effective in heterogeneous classes, it can be a difficult and time consuming process to make certain all variables of the differentiation process are considered.   The Differentiated Instruction Checklist is an instrument that guides teachers through the process of differentiating instruction during the lesson planning process as well as guiding reflection after the lesson has been implemented.  Before a lesson is to be taught the instructor will use the checklist to create objectives and differentiate them for students based on their achievement level.  The checklist then guides the instructor through the pre assessment, active assessment, and post-lesson reflection.  After the lesson the checklist provides a place for the instructor to reflect about what objectives were achieved, what worked well, and what changes can be made.
Implications
	This checklist can be used by preservice teachers learning to plan effective differentiated lessons.  Since the checklist includes listing objectives, and assessments at several levels, it could replace or complement the typical lesson plan templates used by preservice teachers.  For inservice teachers, the checklist can serve as a tool to help them think about differentiating instruction for students in their classroom with special needs.  
Future Plans
More research should be done to determine if the differentiated instruction checklist is useful for practitioners in the field.  A study is in progress to determine the effectiveness of the Differenced Instruction Checklist as perceived by pre and inservice agricultural education teachers and teachers in other fields.  Teachers should be trained on how to plan and effectively deliver differentiated lessons for students. The instrument is currently a paper based form.  In the future the instrument could be made into an interactive form with drop down menus rather than check boxes.
Costs
	The cost of the instrument is nominal.  However, since it is a paper form, printing costs should be considered.
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