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Introduction/need for research
The term leadership is widely used throughout society—in formal and informal settings and in nearly every context imaginable. No doubt, people are intrigued by the concept of leadership; yet, for many, it is an ever elusive idea that is hard to define, describe, and develop. Agricultural educators are expected to develop leadership in their students; in fact, both the agricultural education and FFA missions call for leadership development in students. However, before agricultural educators can effectively develop leadership in their students, they must first identify and understand their personal leadership style (Bass & Avolio, 2004).  
Little is known about the preferred leadership style of secondary agricultural educators, especially at the national level. One study, by Greiman, Addington, Larson, and Olander (2007) showed that Minnesota agricultural educators are “more transformational in their preferred leadership style in contrast to transactional and laissez-faire styles” (p. 100). More research is needed to determine the leadership style of agricultural educators nationwide.
Leadership of agricultural educators is too important a topic to overlook; Hall, Briers, and Rosser (2009) identified a plethora of literature indicating that “the leadership experiences of the teacher have a positive influence on program quality and leadership development of students” (p. 2). Identifying and understanding the leadership style of agricultural educators is a crucial step for enhancing the leadership of teachers and, ultimately, of their students.
Conceptual or theoretical framework

According to Hall, Briers, and Rosser (2009), the profession has not identified or adopted a leadership model for agricultural educators.  However, the transformational leadership approach has been studied in numerous contexts ranging from military to church settings and governmental to educational agencies to identify a range of highly effective to ineffective leaders (Bass & Avolio, 2004).  In a study of agricultural educators, Greiman et. al (2007) wrote that “the transformational leadership style preferred by teachers might be advantageous when confronted with issues in the school environment” (p. 101).  The transformational leadership model was used to conceptualize leadership of agricultural educators in this study.
The Full Range Leadership Model by Bass and Avolio (1994; 2004) incorporates nine leadership factors: five transformational factors, three transactional factors, and one laissez-faire factor.  Idealized Influence (attributed), Idealized Influence (behavior), Inspirational Motivation, Intellectual Stimulation, and Individualized Consideration are the transformational factors. The transactional factors are Management-by-Exception (active), Management-by-Exception (passive), and Contingent Reward. The concept of transformational leadership differs from many leadership models in that leader and follower are inextricably bound to reach performance beyond expectations (Bass & Avolio, 2004).  
Methodology
The researchers conducted a pilot study with agricultural education teachers from California, Florida, Georgia, Ohio, and Texas. The frame for the study was created from a National FFA contact list and the agriculture teacher directory for each state. The data collection instrument comprised two parts: the Multifactor Leadership Questionnaire 5X short form (MLQ) (Bass & Avolio, 1995) and a section for demographic information. The instrument was examined for content and face validity by an expert panel; changes were made as suggested. The instrument was put online using SurveyMonkey®. Kiernan, Kiernan, Oyler, and Gilles (2005) found that “a Web survey appears to be as effective as a mail survey in the completion of quantitative questions that measure knowledge, attitudes, behaviors, and intentions” (p. 250).  Participants received an email cover letter and a web link to access the questionnaire. SPSS© was used to analyze data, using descriptive statistics as appropriate.
Results/findings
Of the 50 agricultural educators randomly selected nationally, 31 responded. The preferred leadership style of the agriculture teachers is shown in Table 1.
Table 1. Leadership Styles and Factors of Agricultural Educators, Norms, Means, and SDs
	Leadership style and factors
	µ(Norm)
	σ (Norm)
	M
	SD

	Transformational
	
	
	3.30
	.40

	     Idealized Influence (attributed)
	2.95
	.53
	3.24
	.46

	     Idealized Influence (behavior)
	2.99
	.59
	3.22
	.62

	     Inspirational Motivation
	3.04
	.59
	3.41
	.55

	     Intellectual Stimulation
	2.96
	.52
	3.00
	.56

	     Individualized Consideration
	3.16
	.52
	3.60
	.40

	Transactional
	
	
	2.00
	.38

	     Contingent Reward
	2.99
	.53
	3.20
	.40

	     Management-by-exception (active)
	1.58
	.79
	1.58
	.62

	     Management-by-exception (passive)
	1.07
	.62
	1.19
	.60

	Laissez- faire
	0.61
	.52
	0.76
	.52


 Note. Sale: 0 = not at all, 1= once in a while, 2 = sometimes, 3 = fairly often, 4 = frequently, if not always
Conclusions
Agricultural educators are more transformational in their preferred leadership style in contrast to transactional and laissez-faire styles. In addition, agricultural educators scored higher than the norm on each of the transformational factors and slightly higher than the norm on the transactional and laissez-faire factors. The findings were consistent with the work of Greiman, Addington, Larson, and Olander (2007) in terms of the level at which agricultural educators prefer transformational, transactional, and laissez faire styles of leadership.
Implications/recommendations/ impact on profession
As a result of this study, the preferred leadership style of a small number of agricultural educators across the nation has been identified. Identifying the preferred leadership style of a large number of agriculture teachers across the country would provide data that could be generalizable across the profession. In addition, future studies that would determine the impact of transformational agricultural educators on students would be beneficial. This study as well as Greiman et. al (2007) show that agricultural educators perceive their leadership style to be transformational. Understanding one’s leadership style is extremely valuable and a prerequisite to developing leadership in others. 
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