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Introduction

In 1989, The Search Institute began a study of youth from all across the United States and Canada.  Over the next eighteen years, this study surveyed over two million individuals, and resulted in a list of 40 Developmental Assets® (Why are Developmental Assets Important?, 2007).  These assets are “concrete, common sense, positive experiences and qualities essential to raising successful young people” (What are Developmental Assets?, 2007, p. 1).  A few of these assets include access to a caring school climate, school engagement, youth as resources, and service to others (40 Developmental Assets for Adolescents, 2007).  Today, community service learning and volunteer initiatives are “hot topics” for discussion across the nation and across academic disciplines. 


Despite the current state of the economy, volunteerism has remained constant nationwide. Across the country, 26.4% of the population volunteered in 2008, resulting in 8 billion hours of service (Volunteering in America, 2008). Of these hours, 55 million were attributed to service performed by teenagers, ages 16 to 19. Teens volunteer in a variety of ways and for many different reasons. The most popular area for teen community service is within an educational setting (Volunteering in America, 2008). An example of one such program is found at Athens Drive Community Library in Raleigh, North Carolina. 


Located within the Wake County School System, Athens Drive Community Library maintains a strong relationship with the community they serve, by providing opportunities for a wide variety of individuals from the surrounding community to volunteer within the library. The most common of these volunteers are teens. Library volunteers are trained and managed by a library employee who is designated as the volunteer coordinator. 



Currently, there is no formal, standard volunteer orientation or training for the library. The volunteer coordinator works individually with each volunteer, each time they work, which takes considerable time away from other programmatic responsibilities and opportunities. Lulewicz (1995) says that effective training programs:

· Are developed when specific job and task requirements are clearly identified

· Organizational and volunteer needs are recognized and brought into the development of the training program

· Identify what job knowledge needs to be acquired, what skills developed, what values transmitted, and what motivations can be built upon 

Training and development of volunteers is the cornerstone of organizational stability. By implementing a formal orientation and training program for student volunteers, the effectiveness of this program will improve. 
How it Works

According to Enfield, nonformal education uses experiential learning activities to foster the development of knowledge and skill (Enfield, 2001). Russell states that hands-on or experiential learning has been a key characteristic of 4-H programs for a long time (Russell, 2001).  Teen volunteers typically perform service immediately after the end of the school day and can become tired of the formal educational setting. Knowing that, using a hands-on approach for a teen volunteer orientation program will more deeply imbed the knowledge gained. The template used at Athens Community Library in the “Bookworm Basics Program” could be successfully applied in other arenas as well. 

The Bookworm Basics Program  is an orientation and training program for teen volunteers at the Athens Drive Community Library in Raleigh, NC. The mission of Bookworm Basics is to utilize interactive strategies to effectively orient and train youth volunteers. 


Orientation Workshop- Morrison (1994, p. 75) tells us that “early orientation can influence later enthusiasm”. Each new volunteer begins their experience with a welcome and overview of the library. Included in this workshop are introduction of library employees, expectations of teen volunteers, and how volunteers contribute to the library. Policies specific to volunteers are also outlined. A brief library tour and opportunities for questions and clarifications conclude the session. Upon completion of the one-hour orientation, students are invited to enroll with the library volunteer program. 


Training Sessions- After the orientation session, students who choose to volunteer with the library are required to take part in an organized training session, prior to their first day of service.  These sessions are held every other Friday afternoon, so that students and the volunteer coordinator can plan accordingly. Nadler (1984) categorized developing human resources in three ways: training, education, and development. In the case of the library’s program, we focus on training, or learning that is related to one’s present job (Nadler, 1984, p.1.16). Each library volunteer, whether teen or adult, have similar tasks to complete each time they volunteer. The training focuses on a demonstration of those tasks included a demonstration of proper procedures for organizing and shelving books, how to “pull” resources that have been requested by other libraries, and research techniques. Volunteers also receive a description of available resources including the large, detailed, visual maps of the various sections of the library. At the end of the training, students have the opportunity to demonstrate their understanding of the training and utilize their newly acquired skills by participating in an interactive scavenger hunt. Lutz, et.al, tells us that interactive teaching methods have an affect on learning and demonstrated a higher engagement learning and a deeper reflective of understanding (Lutz, et.al. 2006). By utilizing a hands-on experience, teens will be engaging in an activity that uses the new knowledge gained.  This activity takes them around to each section of the library, and has them performing tasks similar to those they will be doing each time they volunteer. 


Volunteer Handbook- A binder containing all materials relative to the teen volunteer program is provided as a reference tool for all volunteers. The handbook includes an introduction to the library and its volunteer program, outline of the workshop plan, copies of all training materials, and miscellaneous documents the volunteers will find helpful including a calendar, time sheets, and volunteer information forms. The binder also has handouts reminding volunteers of expectations, policies, and procedures 

Future of Plans

Future plans include conducting a program evaluation at the six month and one year interval from implementation date. Based on the predicted success of the program, similar projects could be introduced at other libraries with teen volunteer programs. 

Costs and Resources Needed

Resources necessary for implementing this program are minimal. There is no cost to the participants of this training program. The orientation and training facilitators are the most significant resources. Their time and dedication is invaluable to the success of the program. Minimal costs associated with the implementation of this program include materials for constructing visual maps as well as the production of a volunteer handbook and distribution materials.
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