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A Look Inside: Self-leadership Perceptions of Non-formal Educators
Introduction
It can be said that leadership is all around us.  However, take a look inside; sometimes leadership from a personal standpoint (sometimes called intrapersonal) can be considered one of the most overlooked aspects in leadership development. Personal development in leadership is important; according to Janet Ayers (1987) it s the first and most fundamental step in leadership development. This can include aspects such as understanding the essence of leadership, assessing personal strengths and weaknesses, and developing a personal philosophy of leadership (Ayers, 1987).  Other researchers contend that aspects such as personal growth and self-efficacy are considered to be instrumental to the success of community leaders (Pigg, 2001; Rasmessen, 2006). Each of these aspects illustrates the importance of understanding oneself as a leader.
Self-leadership – or the process through which people influence themselves to achieve the self-direction and self-motivation necessary to behave and perform in desirable ways, is a relatively new direction in leadership development. By performing this study, we hope to explore how Extension educators see themselves as leaders, and how they self-direct and motivate themselves to success. Essentially to answer the questions “How do you see yourself as a leader?” and “How do you motivate yourself to success?”
Theoretical Framework

Self-leadership theory as outlined by Houghton and Neck (2002) focuses on specific sets of behavioral and cognitive strategies designed to shape individual performance results. Self-leadership strategies can be categorized into three general groupings: behavior-focused strategies, natural reward strategies, and constructive thought pattern strategies. Behavior-focused strategies are aimed at encouraging self-awareness leading to behavior management, and specifically include self-observation, self-goal setting, self-reward, self-punishment and self-cueing. Natural reward strategies center in the more enjoyable aspects of an activity, and is operationalized through focusing thoughts on natural rewards. The final category is constructive thought pattern strategies which can be described as the creation and maintenance of functional thinking patterns – or how individuals think. Strategies specific to this category include visualizing successful performance, self-talk and evaluating beliefs and assumptions. Each of these strategies contribute to how one sees oneself intrapersonally – and can assist in laying the foundation for success.  
Methodology

This was a quantitative, exploratory study. The target population for this study was extension educators across three states, regardless of subject area. Researchers used a random sampling of extension educators, with sample size being determined by the recommended size according to Krejcie and Morgan (1970). Total sample size for the study was (n = 520), with a response rate of 38%. The instrument used was the revised self-leadership questionnaire (Houghton & Neck, 2002) modified for the desired audience. The content and face validity of the instrument was established by having a panel of experts review the instrument. The calculated reliability for each of the strategies listed is between 0.74 and .93, indicating an acceptable reliability for the instrument. 
Findings

The demographics of the respondents were very similar across states.  In general, the respondents were predominately female, in the middle age range (between 30-49 years of age), and at the beginning of their career (less than 5 years experience). A majority of the respondents had M.S. degrees, and over 95% were White Caucasian.
Regarding the three dimensions of the revised self-leadership scale, respondents more strongly identified with the behavior-focused and natural reward strategies, than the constructive thought pattern strategies. More specifically, educators responded that they strongly identified with the “self-observation” and “self-cueing” strategies within the behavior-focused strategies, and “focused thoughts on natural rewards” on a regular basis. “Self-goal setting” was also identified as a popular strategy, although at a slightly less degree than the aforementioned ones. “Visualizing successful performance” was the only strategy within the constructive thought pattern strategies grouping that was noted; participants didn’t really strongly identify with any other strategies within this group.  
Implications
Overall, it seems that Extension educators are strongly aware of how to successfully reward themselves, and plan their behavior to make successful leadership choices. However, the lack of awareness of how their thought processes contribute to leadership success is troubling; a noted implication of this study is to incorporate more literature regarding how to successfully “self-talk”, evaluate one’s beliefs and assumptions, and visualize successful performance will be incorporated into future Extension curriculum.
It should be noted, that while the researchers are confident in the results of their study, they do realize the limitations of this study and strongly recommend that this study be replicated so results can be generalized to a larger population. 
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