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HERO in Undergraduates Students: A Comparative Study of Two Agricultural Colleges' PsyCap
Introduction
Psychological Capital [PsyCap], consisting of the positive psychological resources of Hope, self-Efficacy, Resilience, and Optimism [HERO], has earned significant attention in the fields of education and organizational behavior (Lin, 2020). It plays a crucial role in individuals' academic performance, career success, and overall well-being (Guerrero-Alcedo et al., 2022). While numerous studies have examined PsyCap in various contexts, there is a need for further research into its manifestation among undergraduate students in agricultural colleges. Understanding the differences in PsyCap among students from different academic backgrounds can provide valuable insights into agricultural education's unique challenges and strengths (Sánchez‐Cardona et al., 2021). By uncovering these differences, potential areas for intervention and support can be identified, enabling educational institutions to foster positive psychological resources and ultimately enhance agricultural undergraduate students' academic performance and well-being (You, 2016). This multiple case study aims to explore and compare the insights of PsyCap HERO constructs among undergraduate students from agricultural colleges at two Hispanic Serving Institutions (HSIs). Two research questions guided the study:
RQ1. How do PsyCap constructs manifest among undergraduate agriculture students?
RQ2. How does the PsyCap of undergraduate agriculture students differ based on the size of the colleges they attend? 
Theoretical Framework
Positive Psychology focuses on developing human strengths, not just fixing problems (Kumar et al., 2022). The theoretical framework for this study is rooted in the concept of Psychological Capital, which comprises four positive psychological resources: Hope, self-efficacy, Resilience, and Optimism (Luthans et al., 2007). According to Lin (2020), PsyCap serves as a framework for understanding how these resources shape individuals' motivations, well-being, and success. This framework offers valuable insights into the factors contributing to students' positive psychological resources and implications for their academic engagement and outcomes (Ephrem et al., 2019).
Methodology
This qualitative research employed a multiple case study approach to explore the differences in PsyCap among undergraduate students from the college of agriculture at two HSIs in the southwestern United States, D-HSI (a Doctoral University)and M-HSI (a master's University). A total of 20 students participated in one-on-one interviews to gather rich and detailed insights into their PsyCap. The participation was completely voluntary, and participants were selected among students from each agricultural college, ensuring a diverse representation of students across different academic standings and genders. One-on-one, semi-structured in-person interviews were audio-recorded with the participant's consent. The recordings were transcribed, and data were analyzed through an iterative coding and categorization process to identify key themes and patterns related to PsyCap. The themes were then examined across cases and compared between the two agricultural colleges to identify similarities and differences in PsyCap constructs. Trustworthiness and rigor were ensured by establishing the qualitative standards of quality: confirmability, credibility, dependability, and transferability. Several strategies, including member checking, field notes, and contextual observations, were used to minimize the researcher's bias and improve credibility.
Findings
The study revealed significant insights concerning PsyCap constructs among undergraduate students from the two agricultural colleges. Three shared themes emerged regarding Hope: H1) Personal Aspirations & Motivations, H2) Family & Social Influence, and H3) Career Aspirations & Future Goals. Students at D-HSI also reflected on Overcoming Challenges & Stigma. For example, Participant 2 stated: "I want to prove people wrong who thought that I couldn't get a bachelor's degree." For Self-Efficacy, two common themes were E1) Personal Growth & Improvement and E2) Time Management & Prioritization. Participant 1 suggested that self-improvement to become better students is an excellent way to shape their success. However, D-HSI participants also considered Personal Commitments and Adjustments factors influencing their self-efficacy. 
The factors of undergraduate students' Resilience emphasized by participants in both HSIs were R1) Social Influence & Seeking Assistance and R2) Self-Care & Self-Reflection. Students shared that they cope with their challenges during college by seeking support from others. The students at D-HSIs considered D-R1) Organization & Prioritization as a factor, while students at M-HSI considered M-R1) Overcoming Challenges & Adversity as a factor. All participants mentioned Optimism, including O1) Personal Connections & Support; Participant 20 agreed that for him, it is crucial to build strong relationships, "I know I have a pipeline of people I can reach out to." Participants at D-HSI emphasized D-O1) Academic & Personal Benefits and D-O2) Supportive Community as factors influencing their Optimism. At the same time, students at M-HSI highlighted a M-O1) Sense of Belonging and M-O2) Positive College Experience. 
Conclusions/Recommendations/Implications
The findings revealed insights into the factors influencing students' PsyCap. The shared themes of personal aspirations, social influence, and career goals underscored the importance of personal and social support in fostering Hope among agricultural students. Self-efficacy was influenced by personal growth, time management, and balancing commitments. Resilience was shaped by social support, self-care, and organizational skills, while personal connections and a supportive community influenced Optimism. Even though most themes were similar across colleges, there were differences. Participants from D-HSI responses were more related to their academic journey, while those from M-HIS recognized the social influence. Findings regarding Optimism were found to have the most differences. These findings highlight the need for tailored interventions and support programs in agricultural education, focusing on goal-setting, social networks, time management, personal development, and addressing unique challenges. Enhancing positive psychological resources can improve academic performance, well-being, and engagement in the agricultural field, contributing to the success of undergraduate students. Further research should focus on quantitative approaches that allow a broader view of undergraduate students in agriculture PsyCap and investigate the independent variables that could affect it. 
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