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Digital Dialogues: Enhancing Cross-Cultural Knowledge through Student Blogging

Introduction and Review of Literature

Study abroad programs are excellent for teaching cross-cultural knowledge through
immersive experiences (Ruth, et al., 2019; Strange & Gibson, 2017), but cross-cultural
competence does not develop by merely studying abroad (Deardorff, 2015). Understanding that
some students travel abroad with misconceptions and stereotypical attitudes towards cultures
different than their own must be met with a well-developed, proactive, and deliberate cross-
cultural curriculum (Carley & Tudor, 2010; Rodsai, et al., 2017). As students encounter diverse
viewpoints and cultures during study abroad experiences, a reflective curriculum is essential to
serve as a platform to critically reflect and synthesize new information to change or add
knowledge to their worldview perspectives (Wereszczynska, 2018).

One way of creating a well-rounded and deliberate cross-cultural curriculum during a
study abroad experience is with blogging. Blogs, a web-based online journal, provides the
opportunity for a writer to express subjective ideas on which readers are invited to comment
(Farmer et al., 2008; Garcia et al., 2019). By using proactive blogging techniques, educators and
facilitators can create pre-determined and specific blogging topics to guide students towards
synthesizing new cross-cultural information (Dumova, 2012; Efimova & De Moor, 2005).

Conceptual Framework

Guided by Brown’s (2004) Processing Judgements Model, this conceptual framework
was developed to explain the impact an educator and educational experience had on guiding
students through cross-cultural information processes. This framework examines how individuals
use a reflection process to synthesize new information through filters to determine whether to
continue evaluating new information and adapt it as part of their new cross-cultural worldview or
reject the information for previously held views (Brown, 2004; Holder et al., 2020).

Purpose and Research Question

The purpose of this study was to explore how collegiate students participating in a
faculty-led, two-week agricultural sciences and leadership education study abroad experience in
Morocco synthesized cross-cultural knowledge through blogging. More specifically, do
purposeful, intentional, and reflective blogging topics encourage cross-cultural learning and
engagement during study abroad experiences? The research questions guiding this study were:

1. Were examples of students using deflective filters (prior experiences, perceived
knowledge, cultural values, history) and reflective filters (anxiety, aspirations, self-
awareness, motivation, value judgments) present in the blog posts?

2. Were examples of students integrating new information (editing beliefs, making
decisions, intent to act) present in the blog responses?

Methods

This qualitative study analyzed a multi-faceted reflective blogging exercise involving 13
students who participated in the agricultural and leadership study abroad experience to Morocco
at the University of Georgia during May 2024 term. Students completed required readings on
leading across cultural differences and researched a marginalized identity they observed while in



Morocco, focusing on the following blogging topics: 1) Race, Ethnicity, Culture, or Religion; 2)
Sexual Orientation or Gender Roles; and 3) Ability or Social Status.

Using blogger.com, students created blog entries addressing how the chosen identity is
marginalized, what they learned, how it impacted their understanding of the identity, and what
could be done to address the disparity. Furthering discussions, students were asked to comment
on each other’s blogs with their reaction and share a new piece of information about the identity
that they found was not included in the original post. Researchers conducted a content analysis of
the blog posts and responses, using deductive analytical approaches to identify patterns related to
the research questions (Creswell & Creswell, 2018).

Results

This qualitative study looked at how purposeful and intentional curriculum design
encouraged cross-cultural learning and reflection through blogging. Phrases indicating deflective
and reflective filtering were found in the 38 original entries analyzed. Along with this, students
exhibited more integration of culturally sensitive language in presenting the identities and
leadership concepts in addressing disparities over the course of the program.

One example of gaining an understanding of cultural differences through their immersive
experience was a student blogging about her experience of trying to order couscous while at a
restaurant. “Surprisingly, my request was immediately shot down and redirected to another dish.
Although this was unexpected, | happily and confusedly ordered something else recommended
by the waiter, a dish called tajine. From this experience, | learned that these particular foods have
religious and cultural significance in Morocco, which I was unaware of.” She continues by
sharing: "Upon discussion with my fellow travelers and through a little research, | found that
couscous may only be eaten on Fridays — | had tried to order it on a Wednesday. In most Arab
and Muslim countries like Morocco, Holy Friday is the last day of the week and is an official
holiday of great religious significance to Muslims. Because Friday is a special day of gathering
and prayer, Moroccans celebrate it in their own way by preparing couscous.”

Similarly, increased integration of new cross-cultural knowledge was present in the 46
responses analyzed with phrases that discussed editing their beliefs about the identities and how
to lead in these diverse contexts using strategies discussed in the assigned readings. One student
described a conversation she had with the tour guide about hijabs being completely optional for
Moroccan woman. The student discussed her thoughts and previous preconceptions of hijab
wearing in both professional and personal life. She shares: “The sole purpose was to honor God,
and | respect that.”

Implications & Recommendations

This study, although limited in scope, demonstrates that blogging can enhance cross-
cultural competence among study abroad students by providing curriculum that encourages the
use of deflective and reflective filters to process cultural differences and challenge personal
beliefs, therefore shifting their worldview. Future research should be conducted exploring how
educators can use the Processing Judgements Model (Brown, 2004) to develop other educational
experiences to support students’ processing and adoption of cross-cultural information.



References

Brown, E. L. (2004). What Precipitates Change in Cultural Diversity Awareness during a
Multicultural Course: The Message or the Method? Journal of Teacher Education, 55(4),
325-340. https://doi.org/10.1177/0022487104266746

Carley, S., & Tudor, R. K. (2010). Assessing the impact of short-term study abroad. Journal of
Global Initiatives: Policy, Pedagogy, Perspective, 1(2), 5.
https://digitalcommons.kennesaw.edu/jgi/vol1/iss2/5

Creswell, J. W., & Creswell, J. D. (2024). Research design (6th ed.). (pp. 62-68). SAGE
Publications. 62-68

Deardorff, D. K. (2015). Intercultural competence: Mapping the future research agenda
[Editorial]. International Journal of Intercultural Relations, 48, 3-5.
https://doi.org/10.1016/j.ijintrel.2015.03.002

Dumova, T. (2012). Blogging Across Borders and Cultures. SSRN Electronic Journal.
https://papers.ssrn.com/sol3/Delivery.cfm?abstractid=2276734

Efimova, L., & De Moor, A. (2005). Beyond personal web publishing: An exploratory study of
conversational blogging practices. In Proceedings of the 38th annual Hawalii
international conference on system sciences (pp. 107a-107a). IEEE.
https://doi.org/10.1109/HICSS.2005.118

Farmer, B., Yue, A., & Brooks, C. (2008). Using blogging for higher order learning in large
cohort university teaching: A case study. Australasian Journal of Educational
Technology, 24(2). https://doi.org/10.14742/ajet.1215

Garcia, E., Moizer, J., Wilkins, S., & Haddoud, M. Y. (2019). Student learning in higher
education through blogging in the classroom. Computers & Education, 136, 61-74.
https://doi.org/10.1016/j.compedu.2019.03.011

Holder, M. L., Kanchewa, E. J., Anderson, J. C., & Lamm, K. W. (2020). Using Blogs to
Enhance Cultural Competence in an Advanced Leadership Education Course. NACTA
Journal, 65, 434-441. https://nactaarchives.org/attachments/article/3177/2021-
0477%20FINAL.pdf

Rodsai, T., Stoffers, J., & Talim, M. B. (2017). Cross-Cultural Adjustment: A Case Of Thai
Expatriates In Indonesia. Journal of Applied Business Research (JABR), 33(6), 1139—
1152. https:/doi.org/10.19030/jabr.v33i6.10051

Ruth, A., Brewis, A., Blasco, D., & Wutich, A. (2019). Long-term benefits of short-term
research-integrated study abroad. Journal of Studies in International Education, 23(2),
265-280. https://doi.org/10.1177/1028315318786448

Strange, H., & Gibson, H. J. (2017). An investigation of experiential and transformative learning
in study abroad programs. Frontiers: The Interdisciplinary Journal of Study Abroad,
29(1), 85-100. https://doi.org/10.36366/frontiers.v29i1.387

Wereszczynska, K. (2018). Importance of and need for intercultural education according to
students: future teachers. Polish Journal of educational studies, 71(1), 212-228.
https://doi.org/10.2478/poljes-2018-0017



