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A Perceptual Analysis Of State Supervisors’ Views Towards Inclusion In Secondary Agricultural Education Programs
Abstract
The purpose of this descriptive survey census study was to gauge the readiness of secondary agricultural educators throughout the United States to foster inclusive learning environments for all students as perceived by state directors and supervisors.  Secondary agricultural education teachers were perceived to be prepared to serve women and socioeconomic diversity, but not ethnic minorities, learning style diversity, diversity of gender identification, religious diversity, and special needs populations.  It was found that agricultural education is beneficial for ethnic minorities and women, but still there is a lacking by secondary agricultural teachers to handle these issues.  Barriers to inclusion in secondary agricultural education were found to be guidance counselors, the perception of agriculture itself, the lack of role models, the lack of understanding student styles, and stereotypes.  It was recommended that secondary agricultural education professionals receive preservice and inservice training in multicultural education and differentiated instruction, and that relationships be formed with school officials and the community in general in order to foster inclusion efforts.      

Introduction
The United States has become more culturally and linguistically diverse (Faltis, 2006).  Since the 1980’s the population has grown at the rate of 9% per year, creating a significant increase Hispanic, Asian, Pacifica Islander, Native American, and multiracial populations (Files, 2005).  These demographic changes have greatly impacted America’s public schools, which has grown to an enrollment of over 50 million students, and contains multiple races, cultures, and other types of diversity (Feller, 2005).   Given this factor diverse students are likely to experience conflicts if schools are not sensitive to their culture, language, family background, religion, sexual orientation, and learning styles (Short & Echevarria, 2005). When considering the teaching workforce in America is greatly European American (86%), female (75%), and middle-aged, many factors can affect the instructional environment, one of which is the communication channels between students and teachers that affect the development of inclusive learning environments (National Education Association, 2003).  Given the fact 1 out of 6 jobs in America is agriculture related more emphasis needs to be placed on creating and implementing opportunities for inclusiveness through efforts of agricultural literacy.  

Conceptual Framework
Inclusion is a philosophy that brings students, families, educators, and community members together to create schools and other social institutions based on acceptance, belonging, and community (Sapon-Shervin, 2003).    Inclusion is based upon four major principles:  
1.  All Learners and Equal Access, 2. Individual Strengths and Challenges and Diversity, 
3.  Reflective Practice and Differentiated Instruction,  4. Community and Collaboration 

Methodology
The population for this census survey study consisted of all state Directors/supervisors of agricultural education.  The survey utilized for this descriptive census study was adapted from a previous study conducted by Warren & Alston (2007).   The survey was sent by email using a three round, one week interval formal.  The final response rate was 85% (N = 42).

Findings 
· With respect to working with women and socioeconomic diversity it was perceived that agricultural educators are prepared.  In contrast it was found that secondary agricultural educators were somewhat prepared to work with English As a Second Language (ESL) students.  Moreover, respondents were undecided if secondary agricultural educators were prepared to work with individuals with learning disabilities, learning style diversity, special needs populations, diversity of gender identification, and ethnic minorities.   
· It was agreed upon by respondents that secondary agricultural education is beneficial for women and minority students in relation to their leadership and character development.  
· It was found that inclusion is beneficial for secondary agricultural education and FFA programs overall.  It was agreed upon that the lack of role models, the perception of agriculture itself, the lack of understanding a students’ learning style, and stereotypes hinder the development of inclusion in secondary agricultural education.  
· It was also agreed upon that guidance counselor are major barrier to inclusion in secondary agricultural education.  
· It was agreed upon that forming relationships within the local community, with advisory groups, and with guidance counselors were inclusion solutions.  
· Furthermore it was perceived that preservice and inservice training in differentiated instruction and multicultural education were solutions to fostering inclusion.  It was also agreed upon that school administrator support and content analysis of curriculum materials were solutions to fostering inclusive learning environments.   
Conclusions
· State Supervisors saw agricultural education as being beneficial to minorities,  however they were unsure if agricultural education teachers were prepared to work with minorities. Given this perhaps agricultural education teachers do not receive enough training in relation to working with minorities.
· It was perceived that women benefit from participation  in agricultural education and that agricultural  education teachers are prepared to work with them. Perhaps agricultural education teachers are now receiving better training in relation to working with women.
· It was perceived that working with different learning styles was a barrier to creating inclusive learning environments in agricultural education, perhaps preservice and inservice agricultural education teachers are not receiving enough training in this area.
· It was found that Guidance Counselors have a major influence upon Agriculture Education Inclusion,  perhaps stronger relationships need to be developed with them.
· State Supervisors indicated that Agriculture Teachers were not prepared to work with special need children, perhaps Agriculture Teachers lack training in this area.

Recommendations
· It is recommended that preservice and inservice agricultural education professionals 
 receive training in differentiated instruction and multicultural education.

Implications
· In order for the United States to sustain its current agricultural rank, recruitment of a more diverse future workforce must be enhanced. The field of education and agribusiness as a whole must acquire an understanding of the motivational factors and rewards that would motivate or encourage diverse groups to pursue an agricultural career.  
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