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Introduction & Need for Research 

Teaching is an ongoing process where teachers strive to develop skills to apply to a variety of 
unique situations and students. Traditionally, skills are first developed through teacher education 
programs where microteaching allows pre-service teachers to practice methods and theories in a 
supportive environment (Lozgka, 2024; Remesh, 2013) improving teacher candidates’ content 
knowledge and technical skills (Albritton et al., 2023). Pre-service teachers receive feedback 
from instructors and peers encouraging them to reflect on their lesson design and delivery 
(Remesh, 2013; Lozgka, 2024). Microteaching is a vital part of the teacher preparation program 
helping to ensure pre-service teachers are better prepared to enter student teaching with greater 
confidence, perspective, skillsets, and knowledge of school-based agricultural education. While 
pre-service teachers benefit from feedback, agricultural teacher education programs can also gain 
valuable insights from this data. By recognizing themes in microteaching feedback provided by 
pre-service teachers, programs will have a greater understanding of areas of success and 
shortcomings in instruction and subject mastery.  
 

Conceptual Framework 
First introduced in 1963, microteaching is now an integral part of teacher education programs 
(Sa’ad et al., 2015). Microteaching aims to prepare pre-service teachers for their careers by 
simulating realistic classroom conditions in a laboratory environment (Lozgka, 2024; Remesh, 
2013) and identify areas of growth through the “plan, teach, observe, re-plan, re-teach, and re-
observe" model (Remesh, 2013). After instruction in teaching methods, teacher candidates 
prepare a lesson plan and deliver a portion of the lesson, usually focusing on one skill or activity 
before introducing more, to a small group of mock students (Lozgka, 2024). Teacher candidates 
receive immediate feedback and watch a recording to reflect, discuss, and critique their own 
performance (Remesh, 2013; Lozgka, 2024). Microteaching emphasizes the importance of 
planning and decision-making increasing confidence, refining teaching methods, and developing 
classroom management skills (Remesh, 2013; Sa’ad et al., 2015).  
 
Rosenshine and Furst (1971) sought to determine teacher behaviors that facilitate higher 
achievement among students and identified five behaviors: clarity, variability, enthusiasm, task-
oriented and opportunities to learn (Barrick & Thoron, 2019). Clarity refers to easily understood 
main points, well organized lessons, and intelligently answered questions. A classroom's 
variability includes various materials, teaching techniques, assessments, and accommodations. 
Effective teachers express enthusiasm in their personality, movements, and voice. Task-oriented 
teachers are concerned about student learning through structured lessons to maximize class time. 
Finally, effective teachers provide students with opportunities to learn, receive feedback, and 
apply their knowledge (Barrick & Thoron, 2019; Rosenshine & Furst, 1971). 
 

Methodology 
Qualitative data was collected over two years via a Google Form used in a teaching methods 
course at Washington State University to provide teacher candidates with peer feedback on their 
microteaching practicums. When completing the Google Form, students answered the following 
three questions: “What did your classmate do well?”, “How can your classmate improve this 
lesson?”, and “How did the teacher’s response to your student role make you feel?” Content 
analysis was used to analyze written data and identify characteristics and trends about the 
material (Ary et al., 2019). This study examined qualitative positive and constructive feedback 



   

  
 

through categorization into six codes: clarity, variability, enthusiasm, task-oriented, opportunity 
to learn, and the learning environment. These categories were selected due to their alignment 
with Rosenshine and Furst’s (1971) list of effective teacher behaviors and alignment with the 
rubrics used to evaluate microteaching. Due to the use of the predetermined list of effective 
teacher behaviors, deductive coding strategies were used (Bringham, 2023). There were 1,548 
responses with many including more than one answer to the question. Due to lack of specific or 
relevant information, 263 of the responses were discarded. Some responses were coded into 
multiple categories for a total of 1,321 categorizable answers.  
 

Results 
Table 1 provides a summary of the microteaching peer feedback data categorized into six codes. 
 
Table 1 
Summary of Coded Microteaching Peer Feedback 
  

Clarity 
 

Variability 
 

Enthusiasm 
Task-

Oriented 
Opportunity 

to Learn 
Learning 

Environment 
Strengths 129 93 136 132 108 308 
Improvements 105 73 30 72 68 67 

 
More positive feedback (906) than constructive, improvement-focused feedback (415) was 
provided. Of the positive feedback, most comments were associated with creating a positive 
learning environment such as “great rapport with students, he found the line between authority 
figure and friend very well”, “the classroom felt creative and upbeat”, and “I felt understood and 
not pressured”. Comments reflected a need for improvement in clarity as represented by “have 
some examples/ videos that show good methods”, “break it down more slowly, at times felt 
overwhelmed”, and “explain why this is important to students”.   
 

Conclusions/Implications/Recommendations/Impact on Profession 
The data indicate teacher candidates view creating positive learning environments as a major 
contributor to effective teaching reflecting lessons from university instruction and personal 
experiences. The greatest area of improvement was related to clarity. While clarity of instruction 
improves with planning and experience (Asad Juma, 2024), researchers recommend greater 
emphasis on strategies promoting clarity such as practicing lessons prior to presenting and giving 
clear directions sets. Microteaching is a vital component of a teacher education program 
providing timely and relevant feedback and opportunities for improvement prior to entering the 
classroom (Lozgka, 2024; Odo, 2023; Remesh, 2013). Peer feedback aids in discerning strengths 
and weaknesses allowing them to see themselves from the perspective of students (Odo, 2023). 
The lack of constructive comments suggests teacher education programs should examine the 
need for instruction in providing constructive peer feedback. Teacher preparation programs 
should continue using microteaching and peer feedback to prepare teacher candidates and 
analyze feedback to improve and individualize instruction.  
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