EVALUATING TEACHER CANDIDATES' SELF-EFFICACY

BEFORE, DURING, AND AFTER STUDENT TEACHING
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. Natlonal shortage of over 150 AFNR
educators; only 74% of license=eligible
teacher candidates (TCs) entered the
classroom (Smith et al., 20253).

e Limited work comparing self=efficacy
from the start of the student teaching
compared to the end of student teaching.

e Assessing TC self-efficacy at various
points in student teaching helps teacher
educators to offer timely supports.

PURPOSE

To assess TCs’ beliefs and perceptions
about teaching prior to, during, and at
the end of student teaching.

OBJECTIVES

 To measure TCs' efficacy related to
student engagement, instructional
strategies, and classroom
management throughout their
student teaching experience.

e To compare differences between a
TC's efficacy before and after their
student teaching experience.
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. Instrument eomprlsed of 3 seales
adapted from Tschannen=Moran and
Woolfolk (2001).

e Administered to a census (nh = 14) of
TCs in December, March, and May.

 Analysis via SPSS included paired
samples t-tests and standard
descriptive statistics.
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Teacher Candidates’ Scale Changes (n = 14)
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Instructional Strategies n 0.580 M m 0.038* m
Classroom Management n 0.348 m m m m
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. Inereases in TDs effleaey in eaeh scale.

== Likely attributed to increased confidence
due to more practice, feedback, and
mentorship (Bandura, 1977; Edgar et al.,
2009; Krysher et al., 2012).

e Significant differences in efficacy at start
and end of student teaching in instructionadl
strategies and classroom management.

RELARI':H

e Conduct this study over the course of
multiple years.

e Follow up with those who enter the
classroom to examine longitudinal
differences in efficacy after 1 year.

PROFESSIONAL PRACTICE
e Provide TCs with resources relating to
student engagement prior to student
teaching to increase confidence.

i 2 Please scan the OR code to access
=xn the references and the full
<4 abstract.



