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Components of Teacher Identity as Indicated by Clinical Faculty

Introduction/conceptual framework
		According to the National Council for Agricultural Education, the national long range goal for agricultural education calls for 10,000 quality agricultural science programs by the year 2015. In addition to this goal for national growth of programs, as the "baby boom" teachers near retirement age, it becomes critical to increase the number of strong teachers prepared to enter and stay in the classroom (Jorissen, 2002). The development of an identity in relation to a specific practice – such as teaching – leads to sustainability in the field (Collay, 2006; Luehmann, 2007).
Identity is an individual’s answer to the question, “who are you becoming?” and makes learning an ontological transformation (Hodges, 1998). As the question is phrased as “becoming” and not a point at which one can arrive, identity is a changing view of self and can be viewed as a trajectory (Wenger, 1998). The formation of an identity allows an individual to become a full participant in a community of practice and thereby have access to the resources of the community (Hung, 2008; Luehmann, 2007). Identity includes definition by self and others, the familiar and unfamiliar, where one has been and is going, how each component is incorporated into one identity, and local and global belonging (Sachs, 2001). Clinical faculty members serve as experts in a community of practice that is rooted in the practice of teaching. In their role as experts, clinical faculty shape the pre-service teachers’ trajectories within the community thereby affecting the development of an identity as a teacher. As definition by others is a component of identity development, the beliefs the clinical faculty have about qualities of good teachers impacts the professional identity formation of pre-service teachers (Zukas, 2006; Sachs, 2001). 

Methodology
Seven clinical faculty, the on-sight cooperating teachers, were interviewed during the pre-service teachers’ semester of student teaching. The interviews followed a semi-structured format and were audio-recorded for accuracy. Clinical faculty reviewed the transcripts for a member check. The interview transcripts were coded following a constant comparative analysis process and themes emerged (Boejie, 2002; Cresswell, 2007). Comparisons to the literature and between subjects provided triangulation (Anfara, Brown, &Mangione 2002).

Results 
Clinical faculty indicated rapport with students, flexibility, adoption of teacher routines, being a learner, balancing life and work, professionalism, experimentation, and passion, as essential to teacher professional identity (Table 1). 

Conclusions & Implications
As experts’ perceptions contribute to the development of a professional identity, it is important to know what clinical faculty value in teachers. Through discourse with the pre-service teachers about what it means to be a teacher, clinical faculty affect what the pre-service teacher will value and whether the pre-service teacher will see those qualities in him- or herself (Hallman, 2008, MacLean & White, 2007).Therefore, a teacher preparation program should address rapport with students, flexibility, adoption of teacher routines, being a learner, balancing life and work, professionalism, experimentation, and passion, as essential to teacher professional identity as these are valued by the clinical faculty. 

Table 1. 
Essential Components of Teacher Identity
	Category
	Quote

	Rapport with students
	You need to show the students that it’s ok to have some humility and to be goofy in front of them and to laugh and let them know that, you know, we make mistakes too.

	
	The kids like her, she’s an excellent counselor.

	
	The students knew that she cared about them. And that is half of the mission… If they know that she cares about them, she could stand up here and teach anything and it wouldn’t matter, they would take it in.

	Flexibility
	She adapts very well to change. And that, or course, is very beneficial because of when the schedules change. 

	
	She’s very adaptable which is very important, a very good asset, when you’re a teacher.

	
	She needs to be very flexible.

	Faculty Routines
	I encourage her to speak as if she were a faculty member… So I try to treat her like she’s another faculty member.

	
	I’ll send her down, like if we have an IEP meeting or something.

	
	She’s attended a building leadership meeting… She presented in front of them and spoke with other teachers about remediation ideas.

	Learner
	She was very accepting to any and all advice I was willing to give her at any time.

	
	She is always trying to make herself more aware of the things that are going on over a longer period of time.

	
	She’s willing to say, ‘hey, this isn’t working, what do I need to do?’

	Experimentation
	She tries new things, she tries different things.

	
	She’s tried some new things. And some have worked really well… She’s feeling herself out as a teacher.

	
	She’s very conscientious about making sure she tries different things.

	Life Balance
	Finding balance is an issue for anyone, as far as personal life, work life, and at times that’s very overwhelming and I think that everyone experiences that. 

	
	You have to be willing and get beyond that and still conduct all your business at school and somehow separate that.

	Passion
	She’s got a passion. And it’s a real passion for students, a real passion for teaching and what she’s doing.

	
	She’s willing to put in the long hours that it takes.

	
	She doesn’t give up and I think that’s a pretty good sign of a good teacher.

	Professionalism
	She is the ultimate professional..if she says she’s going to do something, it’s done.

	
	She will come and see what needs to be done..she’s been very proactive in that.

	
	She is the ultimate professional.

	
	She’s not a whiner or a complainer… She really does want to do a good job.
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