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 An Investigation of the Impact of Student Teaching on Attitudes 
Toward Teaching Secondary Agriculture
Introduction/Need for Research 
In a supply and demand study, conducted among 2006 agricultural education graduates, only 53 percent (401 of 785 prospective teachers) would actually choose to teach in the fall of 2007 (Kantrovich, 2007).  Such research illustrates the importance of recruiting and retaining teachers into the field of agricultural education. Hammond (2002) suggests students who choose teaching as a career, generally have a positive attitude about the career. However, the question remains, how can teacher educators better understand undergraduate students’ attitude toward teaching agricultural education? 

Within agricultural education, research in the area of teacher recruitment and what attracts students to a career in teaching secondary agricultural education is lacking. To that end, the purpose of this study was to determine agricultural education students’ change in attitudes about becoming secondary agriculture teachers as a result of participating in a student teaching internship.  The following research objectives guided the research. 

1. Describe students’ attitude toward teaching secondary agriculture.

2. Compare students’ attitude toward teaching secondary agriculture before and after student teaching. 

Theoretical Framework

The Factors Influencing Teaching-Choice (FIT-Choice®) framework provides a comprehensive model to guide systematic investigation into the question of why people choose teaching (Richardson & Watt, 2006). The framework, based on the Expectancy-Value Theory (Fishbein & Ajzen, 1975), determines the strength of influence for a range of attitude, motivation and intent from individuals choosing teaching as a career. Understanding students’ motivations for choosing a teaching as a career has implications for teacher education, curriculum design, and recruitment.
Methodology

This study utilized a descriptive research design method. Two agricultural education programs located at land-grant institutions were included in this study. Convenience sampling was utilized, yielding a total of twenty-two student participants. The data collection instrument used was adapted from the FIT-Choice® Scale (Watt & Richardson, 2007). Forty statements related to students’ attitudes toward becoming an agricultural education teacher were asked. To analyze the impact student teaching has on attitudes of students, each participant completed the instrument twice, once immediately before and after a 15-week student teaching experience. Responses were analyzed using SPSS.

Results/Findings

Means and standard deviations for each of the twelve constructs are reported from the two administrations of the instrument (see Table 1). Cohen’s d is reported as a measure of effect size.  Because of space limitations, statistics for individual items are not provided.  
Table 1

Attitudes of Student Teachers by Construct
	
	Time of Administration
	
	

	Construct
	Before

n =22
	
	After

n = 22
	
	Cohen’s d

	
	M
	SD
	
	M
	SD
	
	

	Ability
	3.92
	.47
	
	3.33
	.33
	
	1.49 e

	Work with Adolescents
	3.82
	.60
	
	4.08
	.51
	
	.48 c

	Fallback Career
	3.02
	.77
	
	3.29
	.57
	
	.41 c

	Prior Teaching and Learning
	4.03
	.57
	
	4.17
	.62
	
	.24 b

	Time for Family
	2.69
	.60
	
	2.55
	.62
	
	.23 b

	Job Transferability
	3.30
	.57
	
	3.18
	.76
	
	.18 b

	Make a Social Contribution
	4.24
	.46
	
	4.30
	.47
	
	.13 a

	Intrinsic Career Value
	3.86
	.55
	
	3.91
	.55
	
	.09 a

	Job Security
	3.83
	.49
	
	3.86
	.41
	
	.08 a

	Shape the Future
	4.32
	.51
	
	4.35
	.44
	
	.06 a

	Enhance Social Equity
	3.59
	.51
	
	3.61
	.66
	
	.03 a

	Social Influence
	3.85
	.59
	
	3.85
	.61
	
	.00 a


Note: Real limits scale for mean scores is 0.00 – 1.00=Definitely Disagree, 1.60 - 2.50=Disagree, 2.60 – 3.50=Not Sure, 3.60 – 4.00=Agree, 4.60 – 5.00=Definitely Agree; Thalheimer & Cook’s (2003) descriptors for describing relative size of Cohen’s d: a = negligible, b = small, c = medium, d = large, e = huge.

Conclusions/Implications/Recommendations/Impact

Prior to student teaching, the constructs of shape the future, prior teaching and learning, and make a social contribution, were rated most highly. At the conclusion of the student teaching experience, the means for those three constructs continued to rate quite high, exceeding 4.00. Additionally, working with adolescents was rated over 4.00. Overall, this indicates students have a favorable attitude toward teaching agriculture. The construct, time for family, was rated the lowest by students, both before and after the student teaching experience. Such mean scores suggest concerns regarding how one balances family life with a career as an agriculture teacher. It is disconcerting that students’ considering the profession already have an uncertain attitude regarding teaching agricultural education and family life.  
Perhaps most concerning is the huge effect size noted on the ability construct. Such an effect size suggests that student teachers are more confident in their abilities prior to student teaching. Although students may realize during student teaching that they have much more to learn, what could be done to maintain or improve students’ confidence during the experience? 
Teacher educators should become more aware of student attitudes toward teaching. Because there are numerous career options for agricultural education graduates aside from becoming a teacher, innovative and aggressive steps should be taken to make the profession more attractive. Such efforts will help to improve students’ attitudes regarding the profession and ultimately, contribute to more successful recruitment and retention efforts. 
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