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Abstract
Burnout in School-Based Agricultural Education (SBAE) affects teacher wellbeing, professional identity development, program sustainability, and rural communities. While burnout is often framed as a clinical syndrome or an organizational outcome, this analysis r argues that it is also a philosophical issue rooted in meaning, care, and the institutional structures that shape teachers’ lives. Drawing on philosophical inquiry in education and SBAE scholarship on professional role demands and institutional expectations, the analysis synthesizes empirical research with conceptual reflection to examine what burnout signifies about professional identity and ethical commitment in agricultural education. The analysis reframes burnout as a moral signal embedded within value-laden professional contexts, foregrounding moral injury as a lens for interpreting distress that emerges when teachers sustain deep commitment under conditions that constrain ethical practice. Implications are offered for SBAE research, teacher education, and policy aimed at supporting sustainable professional life without equating self-sacrifice with professional virtue. 
Introduction
Burnout is a persistent challenge in School-Based Agricultural Education (SBAE), affecting teacher wellbeing, professional identity development, program sustainability, and rural communities (Barley & Beesley, 2007; Clemons et al., 2021; Tippens et al., 2013). Beyond attrition, burnout disrupts the lived experience and meaning-making of agricultural educators, undermining their sense of self and the continuity of agricultural education within rural learning ecosystems. This disruption aligns with broader scholarship on teacher demoralization, which emphasizes how sustained misalignment between values and working conditions erodes professional coherence (Santoro, 2018). 
SBAE teachers are expected to navigate overlapping and often competing professional roles as classroom instructors, supervisors of Supervised Agricultural Experiences (SAEs), advisors for the National FFA Organization, and community leaders. This structure, typical of U.S. Career and Technical Education (CTE), extends professional responsibilities beyond instructional time and formal contracts, creating work patterns characterized by extended hours, role accumulation, and persistent availability (Boone et al., 2006; Smith & Smalley, 2018). 
In many rural contexts, these responsibilities are intensified by deep institutional embeddedness. SBAE teachers often function as visible community actors whose professional identities extend well beyond the school day, encompassing relationships with families, local organizations, and industry partners. While this embeddedness strengthens relational trust and professional purpose, it also produces moral expectations regarding availability, responsiveness, and personal sacrifice (Barley & Beesley, 2007; Hargreaves et al., 2009).
Within such contexts, the negotiation of professional boundaries carries ethical weight. Declining responsibilities or prioritizing personal wellbeing may be interpreted as moral failure. When extended availability and emotional labor are framed as indicators of commitment, burnout risks being understood as an individual shortcoming rather than as a signal of institutional and cultural strain embedded within the ecology of SBAE work (Croom, 2003; Haddad et al., 2024).
Problem Statement
SBAE burnout scholarship reflects a mature and methodologically robust body of work documenting prevalence, predictors, and professional consequences of burnout across contexts and career stages (Barrick, 1989; Chenevey et al., 2008; Croom, 2003; Smith & Smalley, 2018; Tippens et al., 2013). Much of this research employs psychological instruments and variable-centered designs to examine relationships among burnout, job satisfaction, self-efficacy, administrative support, and retention (Gregg et al., 2023; Oyugi et al., 2025). While these approaches provide critical empirical insight, they largely treat burnout as an individual-level condition to be measured and mitigated. Less attention has been given to the normative, cultural, and moral assumptions embedded within SBAE that shape how exhaustion, overwork, and sacrifice are interpreted and sustained. As a result, burnout is often framed as a problem of coping or capacity rather than as a signal of deeper misalignment between professional values, structural conditions, and lived experience.
While burnout has been extensively studied within SBAE and across the broader education literature, limited work has examined how these bodies of scholarship differ in their underlying conceptualizations. Comparative engagement suggests that SBAE research has emphasized measurement and mitigation, whereas broader teacher burnout literature has more frequently incorporated philosophical and ethical framings of distress. This gap highlights the need for analysis that situates SBAE burnout within a wider conceptual landscape.
Purpose/Objectives
This analysis adopts a philosophical, poststructuralist lens to examine how definitions and narratives of burnout shape SBAE professional identity and to clarify how underlying assumptions influence research, policy, and practice.
Guiding Questions:
1. What conceptual and philosophical assumptions underlie prevailing definitions and framings of teacher burnout in SBAE?
2. What are the implications of these assumptions for how burnout is studied and addressed as both a professional and moral phenomenon?
Methods and Modes of Philosophical Inquiry
This analysis employs philosophical inquiry as its primary mode of analysis, drawing on traditions of conceptual clarification and critical reflection to examine how burnout is defined, interpreted, and mobilized within SBAE scholarship and practice. Guided by Burbules and Warnick’s (2006) articulation of philosophical inquiry in education research, the analysis interrogates the assumptions, values, and conceptual boundaries that shape how burnout is understood, studied, and addressed within the field.
The inquiry is grounded in a poststructuralist orientation that attends to how meanings, norms, and expectations surrounding burnout are socially constructed and sustained through discourse within SBAE scholarship and professional practice (Foucault, 1972, 1980). Rather than treating burnout as a fixed psychological condition, this analysis examines how burnout is interpreted, narrated, and mobilized within research, policy, and professional texts, and how these interpretations shape what counts as legitimate teacher suffering, acceptable professional limits, and appropriate institutional responses.
From this perspective, particular attention is given to how dominant constructs and measurement tools, such as the Maslach Burnout Inventory, do not merely assess burnout but actively participate in defining which forms of teacher distress are rendered visible, legitimate, and actionable. Consistent with a poststructuralist approach, the analysis foregrounds the value-laden assumptions and interpretive frames embedded within dominant burnout constructs while recognizing their empirical contributions (Foucault, 1991). In doing so, research practices are treated as discursive interventions that shape professional identity, moral expectations, and institutional understandings of teacher wellbeing (Foucault, 1991; Prasad, 2017).
Literature informing this analysis was identified through structured searches of ERIC, Education Source, PsycINFO, and Google Scholar using terms including burnout, teacher burnout, stress, coping, exhaustion, and agricultural education. Priority was given to peer-reviewed scholarship focused on SBAE, complemented by foundational and contemporary work from the broader teacher burnout literature where conceptually relevant.
To support analytic rigor and transparency, literature was organized using a structured data extraction framework that cataloged articles across key dimensions, including conceptualizations of burnout, theoretical framing, methodological approach, identified causes, findings, and implications for practice. This enabled consistent comparison both within SBAE scholarship and across broader teacher burnout literature, allowing for identification of recurring assumptions, conceptual gaps, and points of divergence. This process was not intended to produce a systematic or exhaustive review, nor to catalog the full breadth of burnout studies in education. Rather, literature engagement was guided by conceptual relevance and analytic purpose, with sources selected for their role in shaping, reinforcing, or contesting dominant framings of burnout, including widely cited quantitative studies as well as qualitative and conceptual work that foregrounds meaning, values, and professional identity.
Analytic engagement with the literature involved iterative reading, reflective notetaking, and analytic memoing to identify recurring assumptions, tensions, and silences across studies (Prasad, 2017). Attention was given to how burnout was operationalized or measured, as well as how it was implicitly foregrounded or backgrounded in discussions of work, care, responsibility, and professional worth. In this way, the literature was approached as a landscape of arguments, discourses, and orientations rather than as a body of findings to be aggregated or synthesized quantitatively.
To support interpretive rigor, emerging insights and interpretations were regularly discussed in a structured doctoral seminar setting, where ongoing analysis was subjected to peer questioning, critique, and refinement. These conversations functioned as a form of peer debriefing, enabling assumptions to be surfaced, interpretations to be challenged, and analytic claims to be clarified in relation to alternative perspectives (Lincoln & Guba, 1985).
To make philosophical questions practically meaningful for SBAE, the analysis combined several overlapping analytic moves. These included conceptual analysis of how burnout is invoked in SBAE research and professional discourse; critical reflection on value-laden narratives that equate professional excellence with self-sacrifice; attention to often-unexamined assumptions about work, care, and responsibility that shape vulnerability to burnout; and synthesis across SBAE scholarship and philosophical concepts such as demoralization and moral injury (Santoro, 2018) to interpret what burnout signifies about ethical alignment, professional identity, and professional meaning rather than only how it functions empirically.
Throughout the inquiry, the authors’ experiences as former SBAE teachers and current researchers informed reflexive engagement with the literature. These positionalities were treated as analytic resources that supported attentiveness to the lived, institutional, and cultural realities of agricultural education, while remaining critically aware of how experience shapes interpretation (Finlay, 2002; Jamieson et al., 2023). Consistent with philosophical inquiry (Burbules & Warnick, 2006), the aim of this analysis was to move beyond resolving burnout as a technical problem by clarifying what burnout signifies within SBAE and supporting reflection on how teachers interpret, navigate, and reimagine wellbeing across their professional trajectories.
Burnout in SBAE
Empirical Foundations of Burnout Research in SBAE
Research on burnout in SBAE reflects a well-established and methodologically robust body of scholarship that has documented the prevalence, predictors, and professional consequences of teacher burnout across contexts and career stages. Early work in agricultural education identified burnout as a persistent concern associated with workload, role strain, and competing professional demands (Barrick, 1989; Newcomb et al., 1986), laying the foundation for subsequent empirical inquiry. Over time, this literature has expanded to include examinations of emotional exhaustion, depersonalization, job satisfaction, work–life balance, and intentions to remain in or leave the profession (Chenevey et al., 2008; Croom, 2003; Tippens et al., 2013).
More recent studies have continued this trajectory through variable-centered quantitative designs, frequently employing established psychological instruments to model relationships among burnout, administrative support, self-efficacy, and retention-related outcomes (Gregg et al., 2023; Oyugi et al., 2025; Queen et al., 2025; Smith & Smalley, 2018). Collectively, this work has provided important empirical insight into the scope and correlations of burnout in SBAE, reinforcing the seriousness of the issue and offering evidence- based justification for continued attention to teacher wellbeing within the field.
Across this literature, burnout is most often conceptualized as an individual-level condition characterized by exhaustion and strain resulting from excessive demands, limited resources, or insufficient support. The dominant analytic emphasis has therefore been on identifying predictors of burnout and evaluating strategies aimed at mitigation, coping, or retention. These approaches align with broader trends in teacher burnout research and have contributed to a clearer understanding of how structural and organizational factors shape SBAE teachers’ professional experiences.
Institutional Structures and the Construction of Burnout in SBAE
Burnout in SBAE cannot be understood solely as an accumulation of individual stressors; it is continually constructed, negotiated, and reproduced through institutional role structures and professional discourse. SBAE teachers are expected to fulfill a constellation of responsibilities that extend beyond classroom instruction to include FFA advisement, SAE supervision, and visible community leadership (Boone et al., 2006; Queen et al., 2025; Smith & Smalley, 2018). These roles are central to how effectiveness and commitment are recognized and rewarded within the field.
Within this professional ecology, burnout becomes intelligible through shared norms about what a “good” SBAE teacher does and endures. Long hours, afterschool obligations, and emotional labor are frequently framed as evidence of dedication rather than as institutional demands requiring scrutiny. Evaluation systems emphasizing student participation, competitive success, and community reputation further intensify these pressures, reinforcing expectations that sustained overextension is both normal and virtuous (Chenevey et al., 2008; Haddad et al., 2024; Smith & Smalley, 2018).
This normalization of endurance is reflected in teachers’ own accounts of professional survival. Traini et al. (2021) documented how SBAE teachers frequently appeased institutional and community expectations they did not fully endorse, framing compliance as necessary to preserve program stability, professional legitimacy, or job security. In these accounts, exhaustion was not interpreted as evidence of unsustainable conditions, but as a byproduct of fulfilling moral and relational obligations embedded within professional culture. 
These norms are not arbitrary. The professional culture of SBAE is historically rooted in agrarian and organizational traditions that valorize service, perseverance, and loyalty to community. Scholarship on the National FFA Organization highlights how agrarian ideals have shaped rituals, language, and professional expectations that continue to animate SBAE identity today (Martin & Kitchel, 2013). These traditions provide coherence, belonging, and moral purpose for many educators, while also narrowing the range of acceptable professional boundaries and rendering exhaustion culturally legible as commitment rather than misalignment.
Recent narrative research suggests that these values are actively internalized during teacher preparation. Martin et al. (2022) found that preservice agricultural educators, including those from urban or diverse backgrounds, often adopt conventional agrarian populist values through professional socialization. While this process sustains a shared professional identity, it may also generate value conflicts or moral tension for educators whose personal limits or lived contexts diverge from dominant expectations.
Viewed through this lens, burnout in SBAE is a signal emerging from institutional arrangements and cultural scripts that define professional worth through endurance. Understanding burnout as socially and institutionally constructed does not diminish individual experience; rather, it situates that experience within a professional culture that both sustains and strains those who inhabit it.
Conceptual Gaps and Taken for Granted Assumptions
Despite its empirical strength, SBAE burnout scholarship has devoted comparatively less attention to the conceptual assumptions that underlie how burnout is framed and interpreted. Much of the literature implicitly treats burnout as a technical or psychological problem to be managed, rather than as a signal that may reflect deeper tensions between professional values, institutional expectations, and teachers’ lived experiences. This framing aligns with broader trends in teacher burnout research, which have historically emphasized measurement, prediction, and intervention over interpretive or normative analysis (Bianchi et al., 2021; Edú-Valsania et al., 2022; Maslach & Leiter, 2016). As a result, questions concerning meaning, moral obligation, and professional identity often remain backgrounded. Importantly, these patterns reflect the dominant methodological traditions of SBAE burnout research rather than deficiencies in individual studies.
Emerging qualitative scholarship underscores these limitations by revealing how SBAE teachers interpret, rationalize, and internalize professional strain. Traini et al. (2021) demonstrated that strategies such as adjusting expectations or rearranging responsibilities often served as forms of self-preservation rather than resolution, allowing teachers to continue functioning while leaving underlying value tensions unaddressed. In this sense, coping may sustain participation without resolving the conditions that produce strain. Such findings suggest that burnout cannot be fully understood through prediction and mitigation alone. Instead, burnout must be examined in relation to how teachers construct meaning and negotiate professional identity under constraint.
Normative expectations embedded within SBAE culture, such as long hours, extensive extracurricular involvement, and narratives of service and sacrifice, are frequently referenced as contextual stressors but are rarely interrogated as value-laden commitments that shape what teachers perceive as acceptable, expected, or even virtuous professional behavior (Haddad et al., 2024; Martin et al., 2022). These expectations function not only as demands but as normative standards against which teachers evaluate themselves. When these expectations are normalized, exhaustion may be interpreted as an individual shortcoming rather than as a reflection of misalignment between institutional demands and sustainable professional practice.
Emerging qualitative scholarship has begun to gesture toward these issues by foregrounding reflection, boundary setting, and identity formation as central to teacher sustainability in SBAE (Gorter et al., 2025). This work shifts attention from whether teachers can endure demands to how they interpret, negotiate, and sometimes resist them. Such findings further suggest that burnout cannot be fully understood through measurement and prediction alone but must also be examined in relation to how teachers construct meaning, negotiate care for self and others, and reconcile personal values with professional norms.
Taken together, these patterns point to a conceptual gap in SBAE burnout research. While the field has made substantial progress in documenting the conditions under which burnout occurs, comparatively less attention has been given to what burnout signifies about the moral and relational dimensions of teaching in agricultural education. Addressing this gap requires not only expanding methodological approaches but also reconsidering the assumptions that define burnout as an individual problem rather than a relational and institutional phenomenon. From this perspective, burnout can be understood as a signal of deeper tensions within the professional culture and underlying expectations of SBAE, rather than solely as an outcome to be mitigated.
Reframing Burnout: From Individual Condition to Moral Signal
Within SBAE scholarship, burnout has most often been conceptualized as an individual condition characterized by emotional exhaustion, depersonalization, and diminished personal accomplishment. This framing has been productive for documenting prevalence and identifying correlations of teacher stress and attrition. However, when burnout is treated primarily as a psychological outcome to be mitigated through individual coping or resilience, it risks obscuring what burnout may signal about deeper misalignments between teachers’ professional values and the conditions under which work is carried out in agricultural education.
Reframing burnout requires shifting attention from burnout as a deficit or failure of individual capacity to burnout as a moral signal embedded within value-laden professional contexts. In SBAE, where professional commitment is closely tied to ideals of care, service, and relational responsibility, distress may emerge not through disengagement but through sustained efforts to uphold ethical commitments under constraining conditions. From this perspective, burnout is not simply a function of workload, but of misalignment between what teachers believe they ought to do and what conditions allow them to do (Bakker et al., 2007; De Neve et al., 2015).
Evidence from SBAE-specific qualitative research suggests that distress often emerges not from disengagement, but from sustained efforts to care within constraining conditions. Traini et al. (2021) found that teachers frequently continued to prioritize students, programs, and community relationships even as they experienced guilt, diminished agency, and misalignment between personal values and institutional demands. Here, distress emerges through continued commitment rather than withdrawal, suggesting that burnout may arise through prolonged efforts to sustain care under conditions that compromise ethical coherence.
This perspective aligns with scholarship on moral injury, which describes the distress that arises when professionals are unable to act in accordance with deeply held ethical commitments due to structural or institutional constraints (Santoro, 2018). Unlike burnout, which has traditionally been operationalized as a response to chronic stress, moral injury foregrounds the ethical and relational dimensions of professional work. This distinction helps explain why psychometric indicators of burnout do not always align with professional rhetoric in SBAE, as measures designed to capture exhaustion or disengagement may overlook forms of strain rooted in value conflict and moral dissonance rather than energy depletion alone. Relatedly, person-centered and longitudinal research demonstrates that teachers move among profiles of engagement, strain, and coping over time, rather than occupying a fixed burnout state (De Clercq et al., 2022). 
For SBAE teachers, whose identities are often closely tied to holistic student development and community engagement, moral injury helps explain why distress may persist even among those who remain deeply committed to their roles. Burnout, in this sense, reflects not disengagement from work, but strain produced by the effort to remain engaged under misaligned conditions.
Understanding burnout as moral injury complicates dominant intervention narratives that emphasize resilience, stress management, or individual adaptation. While such strategies may provide short-term relief, they risk reinforcing expectations that teachers accommodate themselves to unsustainable professional norms rather than question the conditions that produce distress. This reframing shifts the locus of concern from individual coping to the conditions that make coping necessary. In this sense, burnout reflects an excess of care, where responsibility to others is repeatedly prioritized over care for self, often accompanied by guilt or moral unease when boundaries are established (Kelchtermans, 1996).
Foregrounding moral injury also brings professional identity into sharper focus. SBAE teachers frequently navigate blurred boundaries between personal and professional life, with expectations extending beyond the classroom into evenings, weekends, and community spaces. These blurred boundaries are often experienced as meaningful and affirming, yet they also heighten vulnerability to moral injury when teachers perceive themselves as falling short of internalized ideals. Burnout, in this context, signals a disruption in identity coherence, where the very values that initially drew individuals into the profession become sources of strain rather than fulfillment (Kelchtermans, 1996; Santoro, 2018).
Reframing burnout as moral injury does not negate the importance of organizational support, workload considerations, or individual wellbeing and coping strategies. Rather, it situates these elements within a broader interpretive frame that recognizes burnout as relational, ethical, and culturally embedded. Accordingly, addressing burnout in SBAE requires not only technical adjustments but also critical reflection on the moral narratives that define professional success, responsibility, and care within the field. By attending to what burnout reveals about the ethical dimensions of professional life, this reframing opens space for conversations about sustainability that honor commitment without equating self-sacrifice with professional virtue.
Implications for Research, Teacher Education, and Policy in SBAE
Reframing burnout as a manifestation of moral injury rather than solely an individual psychological condition has important implications for how SBAE teacher wellbeing, professional sustainability, and institutional responsibility are conceptualized and addressed.  This perspective extends existing empirical approaches by situating burnout within ethical, relational, and cultural contexts that shape what teachers are able to value, enact, and sustain over time, rather than treating burnout as an isolated deficit or failure of individual capacity. Accordingly, this reframing shifts attention from managing symptoms to interrogating the conditions that produce them (Maslach & Leiter, 2016).
Implications for Research
For researchers, this reframing calls for greater reflexivity regarding the assumptions embedded in dominant burnout frameworks and measurement practices. Variable-centered quantitative studies have contributed valuable insight into predictors, correlates, and outcomes of burnout in SBAE, yet such approaches are limited in their capacity to capture how teachers interpret burnout in relation to professional identity, moral obligation, and care for students and communities. Future research would benefit from methodological pluralism, integrating narrative, interpretive, and place-based approaches capable of attending to how SBAE teachers make meaning of exhaustion, boundary setting, and ethical tension over time (Hargreaves et al., 2009; Santoro, 2018). 
This reframing also invites scholars to reconsider the kinds of questions posed in burnout research. Rather than asking only whether burnout is present or how it might be mitigated, researchers might examine what burnout reveals about the moral and institutional conditions under which SBAE teachers work. This shift aligns with broader calls in teacher education research to attend to meaning-making, identity, and context alongside measurable outcomes (Day & Gu, 2009; Kelchtermans, 1996). Conceptualizing burnout as a continuum further supports this shift. Person-centered and longitudinal approaches suggest that teachers move through varying configurations of commitment, strain, and coping over time, rather than transitioning abruptly from wellness to burnout (De Clercq et al., 2022). 
Attending to burnout as a continuum enables earlier and more nuanced identification of moral tension, boundary erosion, and ethical misalignment as they develop across career stages and institutional contexts. Longitudinal and qualitative designs may be particularly useful for tracing how burnout emerges, recedes, or transforms as teachers navigate shifting expectations, career stages, and community contexts. Such approaches can deepen theoretical understanding of teacher wellbeing while remaining grounded in the lived realities of agricultural education.
Implications for Teacher Education and Professional Learning
For teacher education and professional development, understanding burnout as moral injury underscores the importance of addressing values, identity, and ethical alignment as integral components of professional preparation. Preparing SBAE teachers to thrive requires more than equipping them with coping strategies or efficiency skills; it requires supporting them in articulating what they care about, recognizing moral tensions, and negotiating sustainable forms of professional commitment.
Teacher preparation programs, induction models, and professional learning communities can play a critical role by legitimizing reflective conversations about limits, care for self, and moral discomfort as aspects of professional growth rather than indicators of inadequacy. Structured opportunities for reflection, such as guided journaling, peer dialogue, and case-based discussion, can make these tensions visible and discussable within professional communities. This approach is consistent with research emphasizing reflective practice and identity development as central to teacher learning and sustainability (Black, 2015; Hyde, 2025). Explicit engagement with the cultural narratives of sacrifice and service that shape SBAE identity may help teachers critically examine inherited expectations and develop language for boundary setting that does not undermine their sense of professional worth (Martin et al., 2022; Santoro, 2018). 
Importantly, this shifts professional learning from helping teachers endure existing conditions toward supporting them in interpreting and, when necessary, questioning those conditions. Such reflective practices can support teachers in recognizing burnout as information that signals the need for recalibration between professional ideals and lived realities rather than personal failure.
Implications for Policy and Institutional Practice
At the policy level, reframing burnout as moral injury challenges institutional systems that prioritize compliance, productivity, or symbolic indicators of success over teacher flourishing. Accountability structures, workload expectations, and programmatic mandates shape how SBAE teachers work as well as what kinds of professional commitments are rendered visible, rewarded, or taken for granted.
When policies implicitly valorize self-sacrifice or normalize chronic overextension, they risk deepening the conditions that give rise to moral injury. Policies aimed at supporting SBAE teachers should therefore attend to alignment between institutional expectations and sustainable professional practice. This includes examining how time, resources, evaluation criteria, and recognition structures distribute responsibility and risk across teachers’ roles.
Research in SBAE and general education alike underscores the importance of supportive administrative environments and institutional cultures in mitigating emotional exhaustion and attrition (Gregg et al., 2023; Skaalvik & Skaalvik, 2017), suggesting that structural and policy conditions play a central role in shaping teacher stress and professional sustainability. Incorporating teacher voice into programmatic and policy decisions is essential for identifying where ethical tensions arise and how institutional arrangements might be reimagined to better support long-term professional sustainability.
Conclusion
Burnout in SBAE has long been recognized as a persistent and consequential challenge. Yet, as this analysis suggests, burnout cannot be fully understood or addressed when treated solely as an individual psychological condition or a technical problem of stress management. By reframing burnout as a manifestation of moral injury, this analysis foregrounds the ethical, relational, and cultural dimensions of teachers’ experiences and highlights how burnout can signal misalignment between professional values, institutional expectations, and the conditions of work (Santoro, 2018). 
When SBAE teachers remain deeply invested in their students, programs, and communities yet experience exhaustion, guilt, or identity rupture, burnout may reflect not disengagement but the moral costs of sustaining commitment within systems that make ethical practice increasingly difficult (Day & Gu, 2009; Santoro, 2018). This perspective clarifies why burnout can persist even among highly committed teachers and why interventions focused solely on individual coping are often insufficient to address its underlying causes.
Philosophical inquiry does not offer immediate solutions or prescriptive interventions. Rather, it offers a way of seeing, providing conceptual clarity and reflective space to ask more precise questions about what is at stake in SBAE work and how professional arrangements distribute responsibility, care, and risk. By treating burnout as a moral signal rather than a personal deficit, the field can move toward conversations about sustainability that honor commitment without equating self-sacrifice with professional virtue.
Addressing burnout in SBAE requires more than mitigating symptoms. It requires examining how professional norms, institutional expectations, and accountability structures shape what teachers are able to sustain over time. This includes reconsidering how program expectations, evaluation logics, and community embeddedness define what counts as “good” work and whose wellbeing is made visible. In this sense, burnout is not only a problem to be solved, but a signal to be interpreted. Attending to these dimensions creates space to reimagine SBAE in ways that support both program success and teacher flourishing over time.
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