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An Analysis of Florida Career and Technical Education Teachers’ Stages of Concern Regarding the Use of Content Area Reading Strategies

Introduction/Theoretical Framework
The initiatives toward better readers have stated that “all teachers in all subjects share the responsibility for literacy development” (Vacca, 2002, p. 7).  Other studies indicate that content area reading instruction is essential for success in the content areas as well as “overall achievement in school subjects” (Moore, Readence &  Rickelman; 1983).  However, research indicates that non-reading teachers, such as those in Career and Technical Education (CTE), feel that it is not their role to implement reading strategies and thus, rarely employ reading strategies (Park & Osborne, 2006a).  

Some argue that CTE teachers are not employing content area reading strategies (CARS) is because they do not feel confident with their knowledge and skill level in implementing the strategies (Park & Osborne, 2006a).  However, “with increased professional development… content-area teachers will make more effective use of strategies” (Vacca, 2002, p. 6).  

In Florida, the Florida Reading Initiative is a reform effort aimed at achieving 100% literacy among its students (North East Florida Education Consortium, 2009).  The Florida Reading Initiative provides training and additional support for teachers to implement reading strategies aimed at improving reading proficiency.

While reform efforts such as the Florida Reading Initiatives are a great step in improving literacy, assessment of the initiative’s effectiveness is necessary in determining its value in career and technical education teacher training.  This study utilizes the Stages of Concerns Questionnaire, developed by George, Hall, and Steigelbauer (2006) to assess the level of comfort CTE teachers of varying levels of training feel regarding the use of CARS.

Francis Fuller’s Concerns-Based Adoption Model provides the framework for the stages of concern (George, Hall & Steigelbauer, 2006).  When teachers make changes, the stages of concern can determine how easily and willingly the changes were implemented. The seven stages of concern rank from 0-7 and include Unconcerned, Informational, Personal, Management, Consequences, Collaboration, and Refocusing.  Generally, people will move through the stages based on their familiarity with the innovation, and concerns in higher stages will typically only appear after lower-level concerns have been alleviated.

Purpose and Objectives
The purpose of this study to determine the stages of concern Florida CTE teachers experience regarding the implementation of CARS.  In order to meet this purpose, the following objectives provide the focus of this study:

1. Determine the number of Florida CTE teachers with CARS training and the number of years of training experience these teachers have.
2. Determine differences in stages of concern percentiles regarding CARS implementation of Florida CTE teachers grouped by quantity of CARS training.

Methodology
An invitation for an electronic SoCQ was sent through e-mail to the population of CTE teachers in the state of Florida (N=2814).  The initial invitation with the link to the survey was sent, with two follow-up reminder e-mails.  Overall participation rate was 11% (n=315).  This study is only generalizable to the CTE teachers in Florida.  

The SoCQ was used because of its long and tested history of improvement as well as its high levels of reliability and validity (Bailey & Palsha, 1992; George, Hall, & Steigelbauer, 2006; Shoulders, 2010; Warner, 2009). Data was analyzed using the calculations recommended by George, Hall, and Steilbauer (2006) in Excel format developed by Scott and Persichette (2006).  

Findings
Respondents were grouped by quantity of CARS training to determine potential differences between stages of concern and length of training.  Forty percent of respondents had 0 years of CARS training (n=127).  Approximately 27% of respondents had 1 to 2 years of 
CARS training (n=84).  Fourteen percent had 3 to 4 years of CARS training (n=45), and approximately 19% of respondents had 5 or more years of experience with CARS (n=59).  

Based on George, Hall and Steigelbauer’s recommendations for data analysis (2006), concern profiles for each group were analyzed.  Teachers in all groups display highest concerns in Stage 0, which demonstrate that they are concerned about many initiatives and activities, and are not strictly concerned with CARS at this time.  All groups with the exception of teachers with 5 or more years of experience are concerned about their management of time and how long it takes to implement CARS, indicated by their high levels of Stage 3 concerns.  All groups with the exception of teachers with zero years of CARS training indicate that they could think of alternatives to CARS that might be more efficient, and thereby may be resistant to implement CARS, through the profiles’ tailing up at Stage 6.  Alternatively, the tailing down at Stage 6 of those with 0 years of experience demonstrates that they are willing to change, and do not display resistance to CARS implementation.

All profiles for teachers in all categories were indicative of a negative one-two split which shows that all teachers have doubts and demonstrate resistance to CARS (George, Hall, & Steigelbauer, 2006).  The higher score on Stage 2 indicates that teachers are more concerned about their professional statuses and job security than they are concerned about spending time to learn more about CARS (Shoulders, 2010).   
Conclusions/Recommendations
Based on the concerns profile, CTE teachers are not completely aware of CARS or the importance of implementing CARS in their classrooms, and are resistant to their implementation, regardless of their level of training.  This concurs with Warner’s (2009) findings with Florida Agriscience teachers.    

To properly distribute the implementation of CARS, professional development opportunities should be made available to CTE teachers in Florida.  The researchers recommend that qualities leading to successful of professional development identified by previous research Garet, Porter, Desimone, Birman, & Yoon, 2001; Supovitz & Turner, 2000) should be incorporated into CARS training in order to  increase the level of success teacher feel upon CARS training completion.
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