










Research
The Effects of National FFA Alumni Affiliation and Presence of a Volunteer Alumni Group on Local FFA Chapter’s Fulfillment of the National FFA Alumni’s Mission Statement
Seth Heinert
Tanzania, Africa
Lloyd C. Bell
University of Nebraska – Lincoln

310C Agricultural Hall – East Campus

University of Nebraska

Lincoln, Nebraska 68583-0709

The Effects of National FFA Alumni Affiliation and Presence of a Volunteer Alumni Group on Local FFA Chapter’s Fulfillment of the National FFA Alumni’s Mission Statement
Introduction/Need for Research 
Because of the innate hands-on nature of agricultural education, additional assistance from volunteers is often needed. The purpose of this study was to determine the effect that the presence of a local volunteer group has on a local FFA chapter’s contribution to fulfilling the National FFA Alumni mission statement to create an environment where people and communities can develop their potential for premier leadership, personal growth and career success (National FFA Organization, 2010). The study investigated (1) local FFA chapter fulfillment of the National FFA Alumni Association’s mission on the three pillars of premier leadership, personal growth and career success, (2) the volunteer group’s degree of integration and/or affiliation with the National FFA Alumni, and (3) the perceptual differences between those teachers with five or fewer years of experience and those who had been teaching more than five years toward a volunteer support group. 
Conceptual or Theoretical Framework

The conceptual framework for this study was the Volunteer Process Model proposed by Omoto and Snyder (2002). Their model can be described as having three stages of involvement which can be analyzed at the level of agency, individual or society. The first stage is antecedents of volunteerism which, in the case of an individual, addresses the question “what motivates people to volunteer”?  The second stage identifies experiences of volunteerism; elements that promote or deter continuing volunteer involvement, such as interpersonal relationships that develop and self perception of performance quality. The final stage explains the consequences of volunteerism.  Impacts of volunteer service are addressed at this stage.  Some possible individual impacts are changes in attitudes, knowledge and behavior of volunteers and longevity of service, while a consequence of the volunteer process at the agency level is the fulfillment of the organization’s mission.  
Methodology
The population considered for this study consisted of high school agriculture education teachers from across the United States. The estimated number of agriculture teachers in the United States was 12,000 (J. Jackman, personal communication, May 15, 2008). Due to limitations of time and resources available, a priori power analysis using a medium effect size of .30 and alpha of .05 was used to identify a necessary sample size of 200. 
The survey for this study was designed by the researcher. Exemplar questions for the survey were derived from a hand analysis of documents created by the National FFA Alumni between the years 2005-2007. Survey validity was established through a panel of experts consisting of three current university faculty members, one current state FFA consultant, and the director of the National FFA Alumni Association. The survey was administered to participants through an online tool. Each participant received an e-mail inviting them to participate in the research through their state FFA staff. 262 individual teachers responded to the survey request
A two-tailed T-test was performed to compare early versus late responders to the survey.  The test resulted in non-significant differences between early and late responders. 
Results/Findings
The degree of mission fulfillment was greatest in the pillar of personal growth followed by career success and leadership, in that order. It should be noted that activities in these areas were reported as seldom being led by a volunteer group. Individual scores revealed that personal growth occurred most frequently through community member assistance in the form of time and/or money, functions and interaction in the form of community service. 
Respondents whose  programs have either a formal but unaffiliated volunteer program or a formal affiliated program demonstrate exemplars of career success more frequently than those with a limited (non-formal, unaffiliated) volunteer program, and, in both circumstances,  programmatic leadership is initiated with greater frequency by their volunteer programs.  
 
Teachers with six or more years of experience show exemplars of premier leadership, personal growth and career success more frequently than their counterparts with five or fewer years of experience.  Further, these exemplars are being influenced by their volunteer groups more frequently.  

Conclusions/Recommendations/Implications
Evidence of personal growth and career success are happening more frequently than premier leadership.  The composite trends of all chapters indicate that while there may be evidence of the three pillars of achievement taken from the Alumni mission statement happening, it is seldom led by volunteers. 
FFA chapters with a volunteer program of any kind show evidence of the three pillars of achievement from the Alumni mission statement more frequently than those FFA chapters without a volunteer program. Simply having a volunteer program, regardless of degree of integration, shows a significant difference on all three pillars.  
Based on these conclusions, a recommendation to practicing agriculture instructors is to form some type of volunteer program. Chapters who have a volunteer component are more frequently demonstrating a fulfillment of these three pillars than those chapters electing not to have a volunteer program.
Overall, formalizing the volunteer group seems to be the most significant function a volunteer group can provide. Surprisingly, there is no significant difference between a formalized unaffiliated group and a formalized affiliated group.  Perhaps the sheer act of formalizing the volunteer group provides enough of a platform from which to operate that taking the next step of becoming affiliated with the National FFA Alumni is unnecessary.  The evidence does not suggest that affiliation with the Alumni is unimportant, but rather of equal importance with formalizing the volunteer program. Perhaps the National FFA Alumni provides a standard from which non-affiliated groups can operate.  In the absence of the FFA Alumni, results may have been very different.  Further research, however, is needed to reinforce these ideas.
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