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Effective Classroom Assessment Course for Agricultural Education Teachers

Introduction

The ability to construct a classroom that is conducive to learning for all of the students that comprise the class is a task that many teachers today are faced with.  Today’s classrooms are filled with learners of various levels and teachers have to find a way to make learning possible for everyone, while maintaining the students’ interests.  It is important to know what level the students are performing at when the teacher begins instruction.  We must realize and “buy in” to the need for accommodating the many differences in learning styles by structuring our lessons so that instruction is differentiated and meets the needs if all students (Breaux, 2009).  


The assessment of students is critical to measure many different domains.  Diagnostic assessment will help the teacher understand the knowledge and skills that the student currently possesses.  Determining what your students know at the beginning of the year and at the beginning of a new unit allows teachers to design lessons that meet their needs (Green, & Johnson, 2010).  Formative assessment is used to monitor the student’s growth and progress throughout the student’s time in the classroom.  Summative assessment is used to assess the students overall knowledge gained when exiting the program.  Summative assessment can also be used to show how effective the teacher was at delivering the lessons to the students.  The West Virginia Department of Education requires schools and school systems offering career and technical education to be held accountable for meeting the technical skills assessment requirements for Perkins IV accountability (Paine, 2009).

In West Virginia, agricultural education students that are enrolled in an agricultural class for three year and have a supervised agricultural experience program are required to take a summative assessment before graduation from high school.  These assessments are designed to integrate the performances of writing, speaking, and applying knowledge and skills into a culminating evaluation for each concentration (Paine, 2009). The students that pass the assessment are then referred to as “program completers.”  

With the amount of emphasis that is placed on the completer assessments, it is important that agricultural teachers understand the proper techniques that they can use to assess their students learning.  It is also important that teachers understand the best techniques that they can use to monitor their students’ progress. Additionally they should use assessment as a teaching tool for the advancement of the student to maintain a healthy learning environment.
Purpose

The purpose of this poster is to share the process and procedures in developing and implementing a course in effective classroom assessment techniques for agricultural education teachers.  The course presented ways that various measurement and assessment tools and practices could be developed and used in agricultural education classrooms to assess student learning.
Procedures
· The course objectives/goals were identified and a syllabus was constructed.

· The objectives of the course were (1) to expose the teachers to the importance of assessing student knowledge at various levels (diagnostic, formative and summative assessment) during their secondary education and (2) to identify the proper tools/techniques that should be used to assess student learning.
· The course was taught for the first time in the summer of 2010.  
· Each student participated in constructing an effective assessment tool that included selected response formats that could be used in their classroom. 
· In small groups, the participants constructed grading rubrics that were comprised of short answer, essay, or performance assessment techniques.  The rubrics were shared with all of the class members so they could be used later in an actual classroom setting.  

Results
· Twenty students participated in the class during the summer of 2010.

· The teachers were able to explain the importance of assessment.

· The teachers were able to write effective learning goals.

· The teachers could explain the six keys of formative assessment

· The teachers could describe the guidelines for assessment construction

· The teachers had a better understanding of progress monitoring

· The teachers were able to create scoring guides that they shared with each other that comprised the following topics: Public speaking, welding, research projects, record books, greenhouse work, group projects, and supervised agriculture experience visitations.

Future Plans


We plan to offer the course during the spring semesters of 2011 to preservice teachers.  Each semester we will create new assessment tools and rubrics to assess student learning.
Resources Needed

The students were required to provide their own materials while constructing their rubrics.  Internet access was provided by West Virginia University and the web-site RubiStar (http://rubistar.4teachers.org) was used to create and share the rubrics.
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