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Introduction

Experience ¢ Reflection
Learning from experience requires |earners fo reflect
on experiences, make meoning, and apply ideas across
future contexts (Dewey, 1938; Schon, 1983).

Reflection is especially imporfant in applied Iearning
environments because [earners are required fo
connect concepts, experiences, and decision-makin
across classroom and applied contexts (Holb, 1984;
Coleman ef al, 2024).

Adult Learners: When paired with a focus on relevance,
reflection can also support mofivation by helping
learners valve course concepts and consider how those
concepts may be applied in cutrent and future contexts
(Ambrose et al., 2010).
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Need ¢ Contribution

This inhovation combines critical reflection with strvctured nOfebooking to
support preparation, engogemenf, and application of course concepts.

Assigned reodings, videos, podcasts, and other preparatory covrse materials may
not be fully internalized or applied prior fo class without a structured process for
idem‘i{ying, orgonizing, and connecﬁng key ideas (Ambrose et al., 2010; Fiorella ¢
Mayet, 2015).

Nofebooking cah Svpporfgeneraﬁve leorning by
prompfing |earners fo select key ideas, organize text
and im?es, and infegrafe new leorning with prior
khowle Qe and experiences (Fiorella ¢ Mayet, 2015).

Reflection: When paired with the What, So What, and
Now What protocol, nofebooking oligns with the
experientia| Jearning cycle by helping |earners move
from engogemenf with course content foward
reflection, meaning-nnoking, and future application
(Baker et al., 2012).

Contribvution: Operoﬁona!izing the combination of nofebooking and critical
reflection related fo course materials fo prepare for a future course meeﬁng.

Critical Reflection Nofeboomng Goals

. Provide a consistent rouvtine for |earners fo practice
engoging with the course’s big ideas.

o Encouroge |earners fo consider the impottfance of
those ideas as standalone concepts and within the
context of their exisﬁng schema.

. Provide structured opportunities for students to apply
what they have |earned fo a current or future context.
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Prepared fo Reflect: Using Notebooking to Support
Pre-Class Learning and Appli

How it Works

rEQJ'] Instrucfor Preparation: provide a driving question, and one of more
artifacts fo explore: reodings, videos, podcasts, and other resource
and reference materials or other media.

Stuvdent Enpapement: Learners review course materials before class
and creatfe a nofebook page using the:
o three-part critical reflection protocol: What, So What, and Now
What (Rolfe et al., 2001).
. Thoughhfvl vse of color, text, and imagery.

Instructor Feedback and Assessment:

8 « Assessment: rubric OIigned with the What, So What, and Now
8 What profocol
e “Not Yet? gradingz Submissions that do not meet expectations

receive feedback and are eligible for resvbmission.

cation

4lu‘|

High Content Engagemem‘
Learners dedicated substantial
time and enerpy fo notebook
pages that reflected carefu]
Thinking, meoning{ul
connections, and applicafion of
covrse concePTS.
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High Readiness for Discuss
Learners were able to use their
notebook page to support their

engogemen’r in classroom

discussion.
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Connectors to show
relationships
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Use Color to
Enhance Meaning

interest in using
nofebooking in their own

classrooms.
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Mindset Messaging Skill Development Feedback

Frame skefching as a skill  Provide resources fo  Emphasize the quality of
developed through build sketching skills.  Thinking, connections,
practice rather than an and application rather

artistic requirement. than the quality of the
sketches.

Costs

 Direct costs are |imited fo instructor |abor for l’evising syllabi, developing
cx,s.signmemL instructions and rubtics (estimated at O.5-2 houts), and cut’aﬁng
pre-work materials (.5-2 hours per).

o Indirect costs: class time for exPloining the profoco| and instructor time for

feedbcck/grading.



