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Using Professional Identity to Enhance Agriculture Teacher Professional Development
Introduction/Need for Innovation
The professional identity that agriculture teachers display socially due to discipline-related contexts can affect their receptiveness and interest in different professional development (PD) events.  However, professional identity is often overlooked when designing PD because it is not included in the consensus of proven methods of PD design and delivery (Desimone, 2009).  Due to its production-based history melding with recent reform efforts, many agriculture teachers have entered an era of PD that centers around ideals that are inconsistent with those of their professional identity.  Ignoring the aspects of agriculture teachers’ professional identity can affect teachers’ attitudes toward PD, and this may lead to a lack of learning that could have easily been enhanced.  
Teacher PD typically follows a progression of delivery based on school-based learning (see North Central Regional Educational Laboratory, n.d.).  Critical to teacher learning in traditional PD is the assumption that teachers enter PD willing to learn about and adopt new teaching practices in the classroom.  The professional identity shared by agriculture teachers can create barriers to learning through this model, as its root assumption is not necessarily a component of agriculture teachers’ professional identity.  This poster serves to offer an alternative PD model to teacher educators that eliminates the assumption of teachers’ automatic willingness to adopt new teaching practices, thereby reducing learning barriers of agriculture teachers.  
Methodology
An alternative PD model, shown in Figure 1, eliminates the assumptions found in traditional PD and addresses the characteristics of agriculture teachers’ professional identity.  



Figure 1.  Proposed Model of Inservice Professional Development for Agricultural Education

The proposed model begins with a reflection of current teaching practices.  In this step, deliverers of PD guide teachers in first discussing positive qualities of current practices and then reporting barriers to using these practices.  This step eliminates the assumption that teachers enter PD willing to change their practices.  The second step involves the agriculture teacher discovering the benefits of a new practice personally through guided actions facilitated by the PD deliverer.  The traditional model of PD assumes that teachers accept the deliverers’ word in the success and benefits of a new practice.  By allowing the agriculture teacher to experience the benefits of the new practice personally, the teacher can develop an interest in learning more about and implementing the new practice.  Teachers then can observe models and cases in a receptive manner, increasing the likelihood for implementation in the classroom. Facilitators should encourage and guide teachers to integrate new ideas from PD into their current practices, rather than changing classroom practice altogether, as is implied in the traditional model of PD.  One of the most significant critiques of “outside” PD is that it does not encourage duration in teacher learning when compared to school-based development.  The proposed model, in partnership with NAAE, addresses this issue by creating avenues for sustained collaboration among teachers. This prolonged collaboration between agriculture teachers regarding new innovations allows teachers to further reflect on and alter their practices, allowing for the cycle of PD to continue long after the actual PD session has ended.

Implications
Research regarding PD currently denounces the use of “outside” inservice teacher education, as many of the best practices associated with PD are centered around school-based learning (Desimone, 2009).  Agriculture teachers are already placing less reliance on university-based PD in some areas, such as technology education (Kotrlik, Redmann, Harrison, & Handley, 2000).  Post-secondary agricultural education not only has a responsibility through extension to service the educational needs of agriculture teachers, but also holds a unique opportunity to do so effectively, as the professional identity of agriculture teachers may allow teachers to be particularly receptive to agriculturally-based PD.  Through the context of agriculture and appropriately-designed PD, post-secondary institutions can reclaim a valuable post in teacher education, build more supportive, collaborative relationships with schools and school-based PD, and meet the expectations of the land grant mission.

Advice to Others/Future Plans
The proposed model has been utilized in a state-based PD session designed for agriculture teachers and has experienced great initial success. Its methods of PD will be replicated at a national inservice venue for agriculture teachers, upon which the Sustained Collaboration component of the model will be introduced through the use of NAAE’s Communities of Practice.  This poster serves as a vehicle to initiate conversations between post secondary agricultural educators regarding the modification and implementation of the above proposed model in current and upcoming PD events.  

Resources Needed
When adapting and implementing the proposed PD model, the most critical resource is time.  Agricultural educators must allocate time to better understand the needs and professional identities of the agriculture teachers they serve, as well as to carefully plan PD to account for characteristics of teachers’ professional identity.  Because teacher educators are already delivering PD, and because the proposed model is an adaptation of a traditional model of PD, additional expenses incurred due to the alteration in PD design are negligible and at the discretion of the teacher educator.
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