Research Poster
Exploring Teaching Efficacy of Pre Service Teachers Following the Student Teaching Internship Experience

Bart E. Gill

Graduate Assistant
Texas A&M University
T. Grady Roberts

Associate Professor

University of Florida
Tim Murphy

Professor 
Texas A&M University
Texas A & M University

TAMU 2116
College Station, TX 77843-2116

979-862-7650

bgill@aged.tamu.edu
Exploring Teaching Efficacy of Pre Service Teachers Following the Student Teaching Internship Experience

Introduction

The student teaching internship experience is an important element of a teacher education program (Deeds, Flowers, & Arrington, 1991; Edwards & Briers, 2001; Harlin, Edwards, & Briers, 2002; Norris, Larke, & Briers, 1990). Experiences that teachers have early on in their teaching career or before they enter the teaching profession contribute to their decision to join and/or remain in the profession (Knobloch & Whittington, 2002; Myers & Dyer, 2004). According to Knobloch and Whittington (p.1), “novice teachers who exhibit a higher sense of efficacy are more likely to persist and remain in the profession”.  Self efficacy can be defined as “…a person’s beliefs about their abilities to be successful in a given situation” (Roberts, Harlin, & Ricketts, 2006 p. 82). More specifically, teacher efficacy “…is a judgment of his or her capabilities to bring about desired outcomes of student engagement and learning…” (Tschaanen-Moran & Woolfolk Hoy, 2001). According to Bandura, Barbaranelli, Caprara, and Pastorelli (2001, p. 187), “perceived self efficacy, is…posited as a pivotal factor in career choice and development”. 
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Conceptually,  combining  teaching
efficacy theory and experiential learning
theory, produced the model that guided this
inquiry (Figure 2). Preservice teachers enter
the student teaching semester with a certain
level of teaching efficacy (beliefs), based on
their previous coursework, observations, and
teaching experiences. Based on interactions
with their cooperating teacher, university
supervisor, and the students they teach,
student teachers transform their experiences
through reflection, develop generalizations

and subsequently fest those generalizations
through further experiences, which in turn,
affect their teaching efficacy. Thus
theoretically, teaching efficacy is not a static
phenomenon, but a dynamic measure
affected by the student teaching experience,
which is affected by teaching efficacy. This
presumption is consistent with Harlin et al.’s
(2002) explanation of the relationship
between belief and behavior, as well as
Knobloch’s  (2001) assertion that the
development of teaching efficacy is cyclical.
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Figure 2. Conceptual Model to Study Teaching Efficacy During the Student Teaching Semester
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Conceptual and Theoretical Framework

The theoretical framework of this study is embedded in the social cognitive theory, which states that people are self organizing, proactive, and self-regulating agents of their psychosocial development (Bandura, 1997). Moreover, the study utilizes the conceptual model to study teaching efficacy during the student teaching semester (Figure 1) proposed by Roberts, Harlin, & Ricketts (2006), which combines teaching efficacy theory and experiential learning theory.
Purpose

The purpose of this study was to determine the teaching efficacy of pre service teachers, at a southern university, following the student teaching internship experience.

Methodology
This study consisted of all student teachers from spring 2008 and spring 2009 semesters at a southern university (N = 39). Data were collected immediately following conclusion of the twelve-week internship at a regularly scheduled face to face meeting from each group of student teachers. Teaching efficacy was captured using the Teachers’ Sense of Efficacy Scale (often referred to as the Ohio State Teacher Efficacy Scale). Data were analyzed using the Statistical Package for the Social Science (SPSS 16.0). Means were reported and compared. The results of this study are only applicable to the participants of the study.
Results/Findings

Overall pre service teachers believe they have some influence, to a great deal of efficacy following the student teaching experience. On a summated scale of 1 (nothing) to 9 (a great deal) the means for all statements were all higher than six. Pre service teachers have the strongest belief that they can make their expectations clear about student behaviors (n = 39, M = 7.62, SD = 1.25). Pre service teachers have the weakest belief that they can assist families in helping their children do well in school (n = 39, M = 6.49, SD = 1.55).

When comparing different variables: gender, single pre service teacher vs multiple pre service teacher placement, and number teachers within the cooperating schools, there were no significant differences found in the pre service teachers efficacy beliefs. Although none of the group means were found to be statistically different by t-tests, differences between several of the mean scores were observed. The mean score for males (n = 14, M = 7.57, SD = 1.222) was slightly higher than females (n = 25, M = 6.60, SD = 1.35) in relation to their ability to respond to difficult questions. Furthermore, the mean scores for males (n = 14, M = 7.36, SD = 1.34) were slightly higher than females (n = 25, M = 6.56, SD = 1.26), in relation to their ability to keep a few problem students from ruining an entire lesson. When comparing pre service teachers that were placed at a cooperating site alone to pre service teachers who were placed at a student teaching site with one of their peers, it can be observed that pre service teachers placed in cooperating sites with a peer (n = 25, M = 6.80, SD = 1.32) had slightly higher mean scores in relation to their ability to assist families in helping their children do well in school than pre service teachers who were placed alone (n = 14, M = 5.93, SD = 1.82) in a cooperating teaching site. The number of agricultural science teachers, cooperating teachers, within in department had no influence on pre service teachers teaching efficacy scores.
Conclusions
Pre service teachers believe they are very efficacious in relation to their teaching abilities. This was consistent with previous research in agricultural education (Knobloch & Whittington, 2002; Roberts et al., 2006). The undergraduate pre service teacher curriculum coupled with the student teaching internship experience seems to be sufficient in developing pre service teachers’ teaching efficacy. 

Implications & Recommendations
Teacher educators at the southern university should continue to utilize the current system of pre service teacher placements. The current pre service teacher curriculum is accomplishing its goals of preparing efficacious teachers to enter the agricultural science teaching profession; therefore little change should be made to the curriculum. Although statistically significant differences were not observed, the differences between male and female teachers, along with the differences between pre service teachers placed alone and those placed with peers are interesting to note. These phenomena should be investigated with other samples of pre service teachers to further explore this issue. Additionally, a follow up longitudinal study should be conducted with the sample group to evaluate their teaching efficacy following their first and second year of teaching.
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Figure 1. Conceptual Model to Study Teaching Efficacy during the Student Teaching Semester (Roberts, Harlin, & Ricketts, 2006)








