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A Qualitative Approach to Multicultural Intelligences in Agricultural Education

Introduction/Need for Research
	The increase in diversification in the nation’s population has transcended into the diversity of student populations within secondary schools (Woods, 2004). Current research shows that in order to effectively facilitate learning in these changing demographics, role models within the school setting; teachers, guidance counselors, administrators; should reflect the diversity within the student population (Warren & Alston, 2007). Yet, census exploitations show that the majority of teachers are Caucasian, middle-class females with limited cross-cultural interactions (Brown, 2004). These cultural contrasts provide a basis for reform in pre-service training.
 
Agricultural education is changing both demographically and epistemologically, impacting student learning and intrapersonal development creating a need for future agriculture educators to be more competent toward this increasingly diverse youth generation (Warren & Alston, 2007). To train future and current educators in relating to all populations and providing them with an atmosphere of social and identity development; field experience is needed to sensitize them to cultural diversity turn them into capable cross-cultural educators (Bell, 2000). 

Theoretical Framework
Based on the literature stated above, both Social and Emotional Intelligence Theories were used to drive the application for course development. Social and emotional intelligences originated from Howard Gardner’s Multiple Intelligences (Gardner, 1986). Whereas social intelligence encompasses both social capability and interpersonal consciousness (Goleman, 2006), emotional intelligence represents a set of abilities to better understand emotional responses (Hawkeys, 2006). The deeper the understanding of these emotions leads to better problem solving in a person’s emotional life (Hawkeys, 2006).
	
	AED 670: Advanced Methods in Teaching Career and Technical Education and AED 580: Foundations of Teaching Career and Technical Education were the tools utilized to facilitate the research conducted. 
The student process for assuming the roles and generating a reflection is outlined below:
· Selected the role
· Preparing for the role play through research resources 
· Emotions experienced and catalyst for them
· Overall development as an individual as a result of the experience

Methodology
	The research methodology utilized for these courses was qualitative case study (Yin, 1985). The setting included students from two courses, AED 580 (n = 24) and AED 670 (n = 8). During the experience, students maintained personal journals reflecting the processes of selecting, researching, and enacting identities, and reflecting upon the experiences. Journals were collected then holistically and axial coded (Saldańa, 2009) resulting in thematic categories. The categories were then referenced back to the participants for clarity and confirmation. Resulting themes and supporting information is outlined below.
 
Results/Findings
	Due to page requirements, the following results/findings have been summarized without the inclusion of participant quotes.

Cultivating Cultural Identity: AED 670 Themes
· Students varied in data collection when researching their roles (literature review, observation, interview)
· Discomfort and unease during emersion experience created from being viewed differently
· Student change in perception and attitude and a generation of empathy and understanding toward multicultural intelligences as a result of the emersion experience.

Confronting Cross-Cultural Situations: AED 580 Themes
· Discomfort and unease during experience created from facing challenging cultural situations not previously confronted
· Students challenged at creating an opinion separate from their own for their character during the experience
· Student instilment of empathy and change of opinion within self and a personal and professional growth due to the emersion 

Conclusions/Implications/Recommendations/Impact on the Profession
Data showed that through emersion and challenge techniques, cultural understanding takes place and empathy is created. In both courses, students had to become socially intelligent by researching and immersing themselves into foreign cultures, or as they encountered social situations that made them uncomfortable. This also impacted their emotional intelligence as they had to identify their own emotions toward their new identity or social setting, identify emotions felt when enacting their role, and explain their emotions in their reflections. 
The constructs of both research frames are not impervious to the human factor. Without establishing rationale and generating a need for the information, students may not take the experiences seriously (Brown, 2004). These experiences will be unfamiliar to most of the students, especially with undergraduates, and may not be viewed as necessary or relevant. It is critical that pre-service agriculture teachers receive training in diversity that prepares them to go beyond knowledge and into application (Talbert & Edwin, 2008). 
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