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Introduction/Need for Innovation or Idea

Agricultural education has historically demonstrated its ability to adapt to changing trends and student demographics.  However, in order to maintain its current growth, the profession must continue to be engaged in developing methods to effectively teach and connect to the full spectrum of students in today’s schools (Ball, Dyer, Osborne, & Phipps, 2008). As the demographics of students today change, agricultural education must recognize and capitalize on the benefits that diversity brings to the profession and its students. Thinking in a diverse manner benefits a student’s cognitive and personal development, broadens perspectives, and sharpens critical thinking skills (Banks, 1994; Warren & Alston, 2007).  However, barriers exist that hinder the diversification and growth of thinking and the agricultural education profession.  One such barrier is that of social influence. Research conducted showed that parents and/or guardians have the most influence on a student’s decision to enroll in a post secondary program in agriculture (Esters, 2007). Public education about the profession can greatly influence the diversification process of its student body. 

To fill a literacy gap toward agricultural education and in order to meet the needs of a changing classroom culture, the profession must utilize new teaching methods and implement new techniques, while expanding cognition.  Donald (2006) argues that art is universal to all societies and can provide a teaching medium that bridges the multiple facets of students at a university and enhance their understanding of agricultural education.  Initially, the viewer, an outsider of agricultural education, may not understand the context of artwork and be incapable of interpreting its culturally significant meaning, yet still enjoy certain aspects of the piece (Davies, 2000). Heath (2006) believed that through art, a bridge is created that connects the viewer’s relevant characteristics to the artist’s meaning of them. Therefore, linking the visual experience to the viewer’s known genre, event, or tradition, creating an understanding of the professional field.  Through art, can agricultural education educate others about the profession, change the social perception of agricultural education and expand the opportunity for a more diverse classroom enrollment?

How It Works/Methodology

	During the beginning of the semester, undergraduates in a Foundations of Teaching course explored the perceptions and knowledge that students across a college campus have about agricultural education.  Students focused their interviewing population to the university students, faculty, and staff who were outside the field of agriculture.  Results identified the general student body’s lack of knowledge and understanding of agricultural education.  In order to educate the community and expand the pre-service teachers’ cognitive processes, the class was challenged to organize, create, and facilitate an art show.  The show was devoted to providing an opportunity for pre-service teachers to educate the general public about agricultural education through a form of art. 

Because the definition of art remains a philosophical problem, as Danto (2000) contends, pre-service teachers can express their profession in a variety of means such as painting, sculpture, photography, videography, song, and poetry.  During the exhibit, pre-service teachers displayed and defended the works by articulating its various aspects to their field.  The art showcase was held in an art gallery and publicly advertised for the public to view.  The pre-service teachers received credit based on their ability to provide meaning and connection of the art to their profession.  To determine if learning occurred, viewing guests submitted a pre and post-viewing definition of their interpretation of what agricultural education was.
  
Results to Date/Implications

Concurrently with bridging the literacy gap, the production and viewing of art cognitively developed the viewer’s mindset of agricultural education through perception, working memory, spatial attention, and episodic recall.  The pre-service teachers producing and defending their artworks were exercising a number of these cognitive components as well.  Students producing works of art reflect not only on their definition and interpretation of their career fields, but also on their identity and the culture from which they came.  This metacognitive thinking allowed the pre-service teachers to produce a representation of their profession and gained confidence in expressing their beliefs (Donald, 2006).

Future Plans/Advice to Others

Many universities across the United States enroll students from a variety of cultures and life-styles.  As the push for cultural diversity in agricultural education continues, so does the need for public education for the field.  This showcase begins a new tradition for future students of the course to continue educating the public about their profession.  Each year, students will continue the art showcase as the instructional method for this task.  As the showcase continues, the demographics of students enrolling in agricultural education will become more diverse; in turn, strengthening its purpose and justifying its need in today’s schools.  

Cost/Resources Needed

Expenses for the showcase are minimal.  The cost of materials used in the art pieces was the individual student’s responsibility.  However, students were provided the opportunity to sell their work.  Incurred costs not covered by the students were those for refreshments at the public exhibit and advertisement of the art exhibit.  The art gallery selected for the exhibit provided display settings and any other materials needed to enhance the art and provide a formal atmosphere. 
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