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A Model for Integrating Critical Thinking and Emotional Intelligence into Leadership Curricula
Introduction
A majority of recognized leadership theories espouse the importance of utilizing cognitive and relational skills. These skills help leaders build trust with followers and illustrate they have not only the knowledge and competency to perform tasks necessary for their leadership role, but also the relationship frameworks necessary to inspire and motivate individuals to achieve set goals. According to Paul (1990), task–oriented and relationship–oriented skill sets have been the main focus of educators in academia. Facione’s (1990) research divided cognitive skills into two facets: dispositions and skills. Paul (1984) and Tavris and Wade (1987) agreed on the relevancy in the inclusion of disposition in relation to critical thinking. These facets work in conjunction to develop a complete, well-rounded view of the internal processes of critical thinking.
Stedman and Andenoro (2007) also linked critical thinking disposition to emotional intelligence skills and leadership behaviors. Elder (1997) noticed this link by stating that when working to develop a student’s emotional intelligence one must focus on developing critical thinking skills and creating the mindset to utilize those skills.  
  	The importance of developing these skills has been widely supported by agri-business and supported the need for agricultural leadership programs in higher education (Aldrich, 1988). The development of critical thinking disposition has been viewed by many as a desirable but elusive trait, and one difficult to achieve within the confines of the classroom. Kitchener and King (1995) suggested that skills and depositions are mutually reinforcing and should be taught and modeled together as part of a development approach to leadership. The question remains, however, how does the need for improving critical thinking disposition in students align with the educational model for leadership development?  
How it Works 
Effective leadership development instruction must focus on positively influencing a student’s skill set in critical thinking and emotional intelligence. Two main parts exist to the model for leadership development in a student. First, the student enters a leadership program possessing some basic inherent traits and skills. These traits and skills are interconnected and offer the foundation to build additional leadership skills. A student’s critical thinking disposition affects the way he or she utilizes and applies critical thinking skills. A student’s propensity to use their own critical thinking disposition and skills allows for a greater understanding of how to control and manage their emotions and relationship with others. This understanding builds a student’s emotional intelligence, and allows for better interaction between other individuals and improved leadership behaviors. These experiences offer an individual the opportunity for self-reflection and evaluation which is a main component of critical thinking disposition.
Second, the instructional approach for leadership development should mirror and strengthen the student’s natural learning cycle of leadership. Leadership development curriculum can accomplish these goals by concentrating on appropriate instructional methods, teaching proper application of various leadership theories, personal and task reflection, and promoting leadership experiences. These instructional devices used in an interactive and relational way allow a way to stimulate and strengthen a student’s existing leadership skill set. This model is conceptualized in Figure 1.
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Figure 
1
:
 Model for Incorporating Critical Thinking and Emotional Intelligence into Leadership Curriculum.
)[image: ]Results to Date and Implications
	During the past three years there has been a purposive integration of critical thinking and emotional intelligence instruction in a series of courses offered at a large southern land grant institution.  Faculty for these courses have shown evidence of instruction through course lecture, assignments, discussion, and project-based experiences.  Although data is still being collected on students associated with the courses, the faculty believe that significant gains will be made in the areas of critical thinking skill development, emotional intelligence skill development, resulting in increased positive leadership behavior and ultimately, critical thinking disposition change.  The proposed model identifies these factors as integral to student leadership development.
The effects this model will have on the pedagogy methods of leadership development programs will bring increased importance in attempting to improve the critical thinking disposition of students. It is unrealistic to assume changing a student’s critical thinking disposition can be achieved over the span of a single leadership class. In order to effectively improve disposition, a more longitudinal approach must be established during the student’s tenure in a leadership program. It will also be increasingly more important for curriculum and courses within the program to focus on improving critical thinking disposition earlier in the leadership program; since students with a stronger initial disposition toward critical developed greater critical thinking skills  towards their studies than did those with a weaker initial critical thinking disposition (Facione, 2000).   
Future plans
	Future plans are primarily directed at continued inclusion of these skill sets in leadership curricula for students pursuing a leadership specialization. Faculty plans to collect data to show long-term effects of this model on student leadership development. 
Costs/ Resources needed
The only costs associated with this model is the time needed by instructors to evaluate and reflect on changes in pedagogy methods needed to facilitate a classroom dynamic that initiates an environment more conducive to utilizing and improving critical thinking deposition. However, it is also necessary to establish faculty’s comfort and competence with the level of instruction necessary to impart change in critical thinking and emotional intelligence. 
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