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You’re Fired! Using Reality Television to Enhance Student Engagement and Motivation Through Problem-Based Learning
Introduction/Need for Innovation 
Research has shown that student engagement and motivation are keys to secondary classroom success (Shernoff, Csikszentmihalyi, Shneider, & Shernoff, 2003).  Agricultural education teachers often pride themselves on their ability to engage and motivate students through use of agriculture as a context for core related subject matter and “real-world” applications.  However, agricultural educators sometimes find themselves using the same teaching strategies time and time again in an outdated context, thus widening the generation gap between an ever changing student population.   Professional development is vital to staying abreast of new teaching strategies or practices that can be used in today’s agricultural classrooms (Roberts & Dyer, 2004).  Reflecting upon the need for modernized teaching strategies, the apprentice teaching strategy was developed to tailor an effective teaching method to current realities of student lives.          
How it Works/Methodology
The apprentice teaching strategy’s methodology is based on constructivism which theorizes that learners amass meaning from their experiences (Doolittle & Camp, 1999).  This strategy focuses on a more specific type of experience known as problem-based learning.  Boone (1990) concluded that “the problem solving approach to teaching increases the level of student retention of agricultural knowledge learned during an instructional unit in vocational agriculture” (p. 25).  The apprentice teaching strategy uses the concepts of the hit show, The Apprentice, to utilize problem-based learning. Problem-based learning can be used to foster student engagement and motivation (Phipps, Osborne, Dyer, & Ball, 2008).  This approach helps “students construct their own meaning and understanding of the topic under investigation rather than passively receive information from another source in an already organized from” (Phipps et al., 2008, p. 223).  The apprentice teaching strategy uses problem-based learning to achieve desired educational objectives.  The teaching strategy takes on many different forms based on subject matter, resources, and educational objectives.  The core form is based on the teacher assuming the role of Donald Trump/CEO and the class being divided into small groups (typically 4-6 students) based on assigned tasks specific to the learning outcomes.  Each group elects one member to serve as project manager. The project managers report to the CEO and are responsible for helping the groups meet objectives set by the CEO.  The small groups compete to achieve the CEO’s facilitated objectives and are assessed based on teamwork, individual contributions, proficiency of assigned task, and a reflective paper.  As in the popular show, a boardroom scenario is also used to allow the CEO to question learners on the: who, how, and why of their learning experience.  The boardroom can also be used by the CEO to assess the level of understanding achieved by the learners.  Educators are encouraged to use variations of the strategy to achieve desired educational objectives.  
Results to Date/Implications
The apprentice teaching strategy was used effectively in two contrasting agricultural education programs: a traditional small rural high school in [state] and a non-traditional large suburban high school in [state].  Qualitative results indicate that students at each high school found the teaching strategy engaging and motivating.  The instructor at the small rural high school said, “Students went beyond merely learning information for a test, to living the topical information for use in a real-world problem”.  The instructor at the large suburban high school reported that his “students were enthusiastic and sought new tasks from the CEO at the completion of the assignment”.  Both educators felt that the teaching strategy helped learners connect the state standards of the educational unit to their real world experiences.  The educators also felt that this strategy encouraged the students to become self regulated learners.  Based on the positive feedback from the students and the teachers it is anticipated that other agricultural educators may wish to use the apprentice teaching strategy.  The presentation of this poster is one means of sharing this innovative idea.  
Advice to Others
Problem-based learning activities may present difficultly to gauge the amount of time necessary to accomplish desired educational objectives.  One agricultural educator gave the following suggestion: “Be willing to be flexible and allow for more instructional time as needed for more complex problems”.  The time needed to employ the teaching strategy will vary depending on the educational objectives.  For example, the instructor at the small rural high school developed an eight-week unit on marketing and business management using the strategy, whereas the instructor at the large suburban high school used the strategy as a short four-day unit on cells. The apprentice teaching strategy also requires the educator to become comfortable with being a facilitator of learning that encourages learner-learner interactions.  As students progress through their real world experience they may encounter problems that are beyond the expertise of the educator.  It is recommended that the educator be prepared to direct students toward sources of information.  It is also suggested that rubrics be designed for assessment and that the rubrics hold individuals accountable for their contributions to the group.      
Costs/Resources Needed
Costs and resources needed will vary depending on the school, subject matter, and educational objectives.  This was evident at the two schools in which the teaching strategy was employed.  The small rural high school had access to a seven-acre land lab and a company that was willing to donate supplies.  Students at the suburban high school did not have access to a land lab or support from a local business.  These students had to utilize available class materials and were given a theoretical problem to solve that was of a real-world context.           
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