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Motivation of Youth Participating in 2010 State Hippology Contest
Introduction
Career development events provide youth with competitive educational experiences, which enhance present and future practical application of participants’ knowledge and skills in specific career-related domains. Hippology is one of 14 different career development events in [state] that helps youth develop knowledge, skills, and experience which enhance their future potential proficiency for careers within the horse industry or related fields. Hippology is a team contest which consists of four phases: examination, station, horse judging, and team problem.  During examination and station phases, individuals demonstrate their horse knowledge through identification of horse-related items, assessment of horse health, and relevant measurements.  The judging phase consists of individuals placing classes of horses based on conformation or performance.  Individuals compete together in the final phase, team problem, to evaluate and propose a resolution to a given scenario through an oral presentation.  There are several benefits for 4-H youth to participate in hippology, including: (1) knowledge and skill development; (2) career development; (3) new friendships; (4) personal development and (5) a sense of accomplishment (Eastern National 4-H Horse Roundup, 2010).  
Theoretical Framework
Expectancy-value theory was used as the theoretical framework because it can determine the type of motivation, both expectation and task value beliefs, which inform why youth participate in out-of-school activities.  Based on this theory, an individual’s motivation and social beliefs have influence over their goals and behaviors (Wigfield & Eccles, 1992).  Eccles and Wigfield (2000) established that achievement-related choices and performance are derived from an individual’s expectations for success (i.e., self-efficacy) and perceived value of the task.  Participation and achievement of a task is influenced by the degree to which an individual is confident in performing the task, as well as, their level of expressed intrinsic interest, attainment value, utility value, and perceived cost related to the task (Eccles & Wigfield, 2000).
Research has been conducted on career development events (Croom, Moore, & Armbruster, 2009, Russell, Robinson, & Kelsey, 2009, Nash & Sant, 2005, Rayfield, Fraze, Brashears, & Lawver, 2007), and several studies have been conducted on hippology (Walls & Denniston, 2003, Rusk, Kerr, Talbert, & Russell, 2001, Nadeau, McCabe Alger, Hoagland, & Chameroy, 2004).  In addition, learning preferences may play a role in participant experiences. Wardlow and Scott (2000) recommended research on behaviorist and constructivist views of learning be expanded with high school students. Russell, Robinson, and Kelsey (2009) recommended more that interests and motivation of youth participating in career development events be studied further.
Purpose and Research Questions
This exploratory study identified youth’s interest in horses and related activities, learning preferences, expectancy motivation, and task-value motivation of participants in the 2010 State Hippology Contest.  The research questions for this study included:
1. Were participants interested in horses and horse-related activities?
2. Did the participants have constructivist or behaviorist learning preferences?
3. What were the participants’ expectancy and task-value motivation?
4. Did participants with behaviorist learning preferences have higher expectancy and/or task-value motivation than with a constructivist learning preference?
Methods and Procedures
	A questionnaire was developed by a team of content, youth development, and educational research experts to measure interest in horses and related activities, learning preferences, expectancy motivation, and task-value motivation of participants in the 2010 State Horse Hippology Contest.  Interest in horses and related-activities was measured on a four point interest scale: 1 = very low interest, 2 = low interest, 3 = high interest and 4 = very high interest.  Learning preferences were measured on a two-sided Likert-type scale.  Expectancy and task-value motivation were measured on a four point agreement scale: 1 = strongly disagree, 2 = disagree, 3 = agree and 4 = strongly agree. 
	This IRB-approved questionnaire was field and pilot tested utilizing 20 participants at a local horse judging workshop. Cronbach’s alpha coefficient for the motivation items was 0.84 for the pilot test. For this study, the reliability coefficients were: Interest = 0.79; Expectancy = 0.69; Task Value = 0.73. The questionnaire was revised based on feedback. Participants (N = 72) completed the online questionnaire as part of the hippology contest. Data were analyzed using PASW and descriptive statistics were reported.
Results
	Participants had very high interest in horses and horse-related activities (M = 3.56; SD = .49). In regards to participants’ learning preferences, 77.3% of participants reported constructivist learning preferences and 22.7% reported behaviorist learning preferences.  Participants were motivated to participate in the hippology event (Expectancy motivation = 3.42, SD = .38; Task-value motivation = 3.34, SD = .44). Regarding learning preferences and motivation, no differences were found in expectancy or task-value motivation between participants with constructivist learning preferences and behaviorist learning preferences (Effect sizes were .03 and .18, respectively).
Conclusions
	Youth participants in the 2010 State Hippology Contest were interested, self-efficacious, and self reported high value of tasks regarding the hippology event.  Such tasks included identification of horse-related items, horse health, horse conformation and performance, and evaluation and resolution of relevant horse scenarios.  As such, participants perceived participating in hippology to be rewarding, self-satisfying, contributing to a science interest, positive learning experience, and pertinent to achieving future goals.  These findings are consistent with Eccles and Wigfield (2000). It appeared the Hippology Contest accommodated both types of learners as there were not differences in their motivation. However, because a majority of the learners were constructivist, coaches should facilitate learning experiences that will build on students’ prior knowledge and experiences through socially and contextually engaging ways. Practitioners should consider their roles as facilitators when coaching youth. Educational materials should be developed that help accommodate constructivist learning preferences using problems and cognitive supports. Further research should investigate the relationships between youth motivation and their performances in the hippology event.
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