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Student and Teacher Perceptions of Learning Events in the Classroom: A Reflective Model

Introduction
[bookmark: _GoBack]One way that teachers can improve student learning and achievement is through the use of effective teaching strategies in the classroom. Eggen (1992) stated that "teacher effectiveness can be defined as the patterns of teacher behavior that resulted in increased student learning.” Educators, utilize effective teaching strategies in their classrooms on a daily basis. They spend countless hours creating that “perfect lesson.” While effective teachers might recognize that their classroom performance was great, the other important piece of the equation in teaching effectiveness is the perspectives of the students. What did they think? How did they respond?  This project was created with that exact thought in mind. 

How it Works
The purpose of this innovative idea project was to determine how students and teachers perceive the learning events in the classroom. A 50 minute class period was used for observation in an Agricultural Education teaching methods course, designed for students that are in their last semester and will begin student teaching the following semester. In order to achieve the goal of this project the following steps were followed: 

1. Observed and took notes of the learning events that took place during the 50 minute class period.
2. Videos using two different cameras were captured of the teacher and the students during the class. 
3. Students and teacher filled out Critical Incidents Questionnaires that targeted 3 main questions, 1) At what moment in the class did you feel that the students were most engaged with what was happening?, 2) At what moment did you feel that the students were most distanced from what was happening?, and 3) What did you think the students found the most puzzling or confusing?
4. Developed Student Focus Group & Teacher Reflection Interviews using the videos. 
5. Compared results of the critical questionnaires and the video interviews that took place between teacher and students. 
6. Organized the data into: summary of student comments, summary of teacher comments, and the differences between the two.  

Results to Date
Several forms of data were collected during this project. Data were collected from the Critical Incident Questionnaires, which provided feedback from the students enrolled in the class and from the teacher of the course. This questionnaire allowed the teacher to be reflective and focused on 3 main questions, 1) At what moment in the class did you feel that the students were most engaged with what was happening?, 2) At what moment did you feel that the students were most distanced from what was happening?, 3) What did you think the students found the most puzzling or confusing? (See Figure 1). Additional data were also provided from the focus group with the students and the interview conducted with the teacher utilizing the video captured during the class. The students and the teacher separately watched the lesson and provided feedback on the specific learning events that were targeted from class. Questions such as, “how did you feel at this point?”, “what were you thinking?”, “what was going on?”, “what was the most meaningful to you?”, etc. were asked while watching their videos. Overall, the students and teachers perceptions were parallel but some differences did occur. The differences occurred in the following areas in the lesson: discussion after the activity, group work discussions, end of the class discussions. 


Figure 1. Excerpts from the Data Collected via the Critical Incidents Questionnaire

Outcome-wise, the instructor of the course shared that this helped pin down some potential issues relating connections with students.  In particular, the instructor stated, “there are times when they would look at me with a confused expression, but I could not ascertain the cause.”  In addition, the process brought relief to the instructor. “It’s good to know that there are times when I am reading the class correctly.  It not only builds my confidence, but allows me to focus on other problems.”

Future Plans
This could serve as a useful tool for instructors who show an interest in learning about the nature of their teaching and how students perceive that in their class. It can allow the teacher to make adjustments throughout the course of the class, which can lead to higher student achievement in their class. The instructor that participated in this project found it to be very helpful and an interesting way to evaluate the learning events in the classroom. This could lead to potential longitudinal studies over the course of the semester, which would provide valuable insight and knowledge that could improve the learning events that happen in the classroom. For novice teachers, this could be exceptionally helpful to them, especially those who do not come from an educational background. For expert teachers, this could be beneficial in extending what may be a routine way of reflecting. In addition, this can serve as an active model to show pre-service teachers how they themselves can engage in teaching.

Costs
The project was completed utilizing resources in the department.  However, based on the list of material some potential costs could occur.  The following materials that were used for this project included: video camera and copies of the Critical Incident Questionnaire (use is free).
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At what moment in the class did you feel that you (the students) were most engaged with what was happening?


Teacher Says: Toward the 2/3 point-good discussion starting with the group as we went from Buzz to Brainstorm.


Students say: Group work discussing brainstorming and buzz groups; Direct questions to the class, encouraging their ideas;   Working in small groups to generate ideas


At what moment did you feel that you (the students) were most distanced from what was happening?


Teacher says: When we talked about the mechanics of Buzz Group


Students say: Towards the end of class when the class sped up and tried to fit everything in; Discussion of buzz groups and brainstorming; Group work about when to use buzz groups; Difference between buzz groups and other group work


What did you think that you (the students ) found most puzzling or confusing?


Teacher says: Why Buzz Groups were different than Group Work


Students say: Why Buzz Groups were different than Group Work; 9 dots activity; End of the class review; How to use a buzz group















